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PREFACE 



AN INTRODUCTION 

This guide is developed to accomplish the following goals: 

lo To help bridge the language barriers of children who are learning English as a 
Second Language. 

2 0 To safeguard the physical, mental, emotional and social growth of the Kinder- 
gartener, then provide experiences that will enhance the development of these 
characteristics. 

3o To help the Kindergartener build a philosophy of living and in doing so he 
learns to: 

a„ Face reality. 

b. Solve problems he faces. 

c„ Build behavioral patterns that are generally acceptable. 

do Develop a sense of humor. 

e. Accept guidance and authority from adults, other than 
his parents 

4„ To foster readiness in all areas of learning and in doing so provide exper- 
iences that build meaningful concepts. 

5 . To develop the child's aesthetic appreciation in the areas of music and 
art . 

60 To develop techniques that meet individual differences in children. 

7. To acquaint the teachers with a phonetic analysis of likenesses and differ- 
ences between English and Spanish, English and Zuni, and English and Navaho. 

8 e To acquaint the teachers with the value systems of the three ethnic groups, 
Spanish, Zuni, and Navaho „ 
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PART I 



IMPLEMENTATION AND ORGANIZATION OP 
THE KINDERGARTEN PROGRAM 

A 0 The Teacher 

B. The Parent 

C. The child 

D. Cultural and Linguistic Background 

E. Classroom organization 



THE KINDERGARTEN TEACHER'S SELF EVALUATION 



Every once in awhile we all need to take a good look at ourselves,, Here 
are a few items to assist teachers who are willing to evaluate themselves „ 



lo Do I let my personal problems monopolize my working hours? 

2 0 Do I regard the children as a "class" instead of a number of 
unique and complex personalities each needing my attention? 

3o Am I so serious and occupied that I've missed a chance to 
be humorops or to join in the imaginative play of the child- 
ren? 

4 0 Do I speak in a loud, tense voice, shouting across the room 
instead of addressing the class in a pleasant tonp? 

5o Do I make the mistake of talking about the children in an 
unfavorable way? 

6 0 Do I become so absorbed in controlling the situation that 
I fail to let the children work out their own problems? 

7o Do I try constructive means to re-direct anti-social be- 
havioral situations or do I act before I think? 

80 Do I find it necessary to please myself or someone else 
that I have violated my standards based on the respect of 
the creative individual? 

9. Do I process empathy so that I am able to understand the 
needs of each child, recognize his interest and appreciate 
his feelings? 

10 o Do I have an imagination that can percieve beauty in simple 
things, that it’ filled with curiosity, and that has a keen 
sense of appreciation? 

llo Am I able to develop a varied, and balanced and flexible 

program of activities that alternates active and quiet periods 
to prevent over- stimulation or restlessness? 

12o Am I interested in continuous personal and professional self- 
improvement ? 

13o Am I able to practice good working relations with other staff 
members and in doing so I am able to share materials, equip- 
ment, responsibilities, and duties? 

14o Am I interested in good grooming which is essential for all 
teachers and therefore is required of Kindergarten teachers? 



WORKING WITH PARENTS OF THE KINDERGARTEN CHILDREN 



The teacher can provide: 

1. Group meetings for parents during which she explains the 
kindergarten program and affords the parents an opportun- 
ity to inquire about the program. 

2. Opportunities for individual parent-teacher conferences. 

3. Written reports explaining what the child has been doing 
in school. 

4. Opportunities for open house and classroom visitations. 

5. Programs to which the parents are invitied and in which 
they can see their child participate. 



PARENT-TEACHER CONFERENCES 



Guidelines for conferences: : 

1. Identify the reason for the conference. 

2. Be prepared; Ha’^a all pertinent and written information 
about the child on hand. If questions are asked try to 
answer them adequately. If some questions cannot be answer- 
ed by the teacher, consult the help of the principal or 
other professional personnel. 

3. Avoid criticism of the home, the parents, or the child but 
instead take the attitude of helping the child. 

4. Don't hold a conference in the presence of the child. 

5. Listen to what the parents have to say. Sometimes the re- 
marks they make can be guidelines to your questioning. 

6. Point out the child's virtues before you mention his weak- 
nesses. 

7. Summarize the main points brought out and conclude the con- 
ference in a positive manner. Suggest that there should be 
another time set for another conference. 



CHARACTERISTICS OF YOUNG CHILDREN 



All children are more alike than they are different and that is why we are 
able to educate them in groups. Although many children come from -various 
backgrounds and cultures, basically they are alike. 

Children grow at different rates and with individual patterns. Some develop 
rapidly in certain areas but slowly in other areas. Development is contin- 
uous but with each child progressing at his own rate. 



The Four Year Olds 

The four ye^r old is passing from the baby stage into an age of independence. 
He is trying and doing many things for himself. 



Physical Development 

He enjoys many motor stunts that are not too difficult. 

He is a more accomplished runner than he was at three. He is able to break 
up the regular rhythms of his stride, make a running and standing broad jump. 

He tries to skip and can do so, in a "lame duck" fashion. 

He can balance himself on one foot for a few seconds. 

He can toss and hurl a ball with one arm or with a strong overhead throw. 

He is trying to button his clothes and lace his shoes. 

He is interested in experimenting with crayons, clay and paints. 

Intellectual Development 

He asks many questions because he is curious about things and because he 
enjoys hearing himself talk. 

He speaks in four or five word sentences. He chooses words and uses them 
for the pleasure of hearing them and himself talking. Meaning is not his 
chief concern. 

He has little concern for the past and the future. The present is of im- 
portance to him. 

He likes to tell lengthy stories most of which are make-believe. 

He is learning the difference between what is real and what is "Make Believe". 
His attention span is lengthening. 

He enjoys listening to stories, about animals, people of other lands, children, 
make-believe and true stories. 




Social Development 



He is sociable, although he enjoys companionship, he may be bossy and 
boastfulo 

He makes fast friendships with children of his own sex. 

He is beginning to cooperate with other children in physical play and dramatic 
play. However, he still enjoys opportunities to play by himself. 

He may have some unreasonable fears such as the fear of the dark. 



The Five Year Olds 



The five year olds are more capable than the four year olds but we must remem 
ber that they are still primarily physical in their , responses. 



Physical Development 



He is more agile and has more control in general bodily activity. 

He has better balance and muscle control, than he had at four. 

He skips and jumps better. 

He runs faster, climbs higher, reaches and grasps well and shouts louder 
then he did when he was four. 

He can button his clothes and lace his shoes. His coordination is still to be 
refined and therefore he needs lots of practice, no matter what skill he is 
developing. 

His eyes are not ready for close work because he still sees things better at a 
distance. 



Intellectual Development 



He is developing a sense of time. He knows of the yesterdays and tomorrows 
as well as the todays. 

He displays tendencies to conceptualize and generalize. 

He is learning to distinguish between what is "real” and what is "make-believe". 

He enjoys talking and can do so without infantile articulation. Words fascinate 
him. He rhymes, invents new words, and expresses his ideas freely. His questions 
are fewer and relevant. He asks questions for information as well as merely for . 
social intercourse or the practice of speaking. 
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Intellectual Development cont: 



He enjoys group participation in discussions and planning* 

His attention span is increasing but varies according to his interest, ex- 
perience, and individuality. 

He likes to be given responsibility. 

He is beginning to understand sex differences. He know the different roles of 
mother and father • 

He can distinguish between his left and right hand but cannot distinguish be- 
tween left and right in other persons. 

He is becoming more proficient with crayons, paints and cutting. 

Social Development : 

Within his capacities, the five year old is self-sufficient, independent, and 
cooperative. 

He enjoys cooperative play and can ,f give and take" in the group. 

He prefers playing with children of his own age and development. 

He is learning to use words to solve his problems, instead of fighting. 

He is capable of anxiety and "unreasonable” fears but typically he is stable 
and well adjusted. 
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TABLE I* 

CONFLICTS IN CULTURAL VALUES 



AMERICAN SCHOOL 
TEACHERS ARE SURE TO 
PLACE GREAT VALUE ON 
THESE PRACTICES: 



CHILPREN FROM TRADITIONAL 
INDIAN FAMILIES MAY BE 
SAID TO HAVE ACCEPTED 
GENERAL PATTERNS AS DESCRI- 
BED BELOW: 



CHILDREN FROM TRADITIONAL 

spanish-american FAMILIES 

MAY BE SAID TO HAVE ACCEPT- 
ED THESE GENERAL PATTERNS? 



Mastery over nature . Harmony with Nature . 

Man must harness and ’Nature will provide for 

cause the forces of man if he will behave 

nature to work for him. as he should and obey 

nature J s laws. 



Sul iugation to Nature . 

An often observed reaction 
in the traditional Spanish 
American was, "If it's 
God's will. 
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Future time orientation . P resent time orientation 
All living in our 1 Life is concerned with the 

society are future here and now. Accepting 

oriented. nature in its seasons, we 

will get through the years, 
one at a time. "If the 
things I am doing now are 
good, to be doing these 
things all my life will be 
good. 



Present time orientation . 

For the traditional Spanish 
American family, the only 
important goal of life was 
going to heaven after death. 
One only passed through his 
"reward" in the next. 



Level of Aspiration 
Climb the ladder of 
success. Success is 
measured by a wide 
range of superlatives: 
first , the most , the 
best, etc. 



Level* of Aspiration 
Follow in the ways of the 
old people. Young people 
should keep quiet because 
they lack maturity and 
experience. This, de-em 
phasized experiment, in- 
novation, and change. 



Level of Aspiration 
"To work a little, rest a 
little". Follow in father's 
foot steps,, Be satisfied 
with the present. 



Work Work 

Success will be achiev- One should work to sat- 
ed by hard work. isfy present needs. Ac- 

cumulating more than one 
needs could be construed 
as, selfish stingy, or 
fcigoted. 



Work 

Work to satisfy present needs 
The Spanish American was par- 
ticularistic in nature. He 
operated on emotional resp- 
onse rather than subordina- 
ting the individual to the 
societal institution. A 
businessman looks first at 
himself as a brother to the 
man who is asking for credit 9 
and secondly as a business- 
man who is dealing with a 
customer. 
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Saving 

Everybody should save 
for the future. "A 
Penny saved is a penny 
earned o M "Put some- 
thing away for a rainy 
day. 



Sharing 

Ope shares freely what 
he has. One of the 
traditional purposes of 
Shalako was that a man 
could provide a ceremon- 
ial feast for the village 
if he were able to do so. 



Sharing 

Traditional pattern included 
sharing within the extended 
family group. Those estab- 
lished in the dominant cul- 
ture accepted Anglo values 
in sharing. 



Adherence to time sched“ " Adherence to time schedules Adherence to t ime schedules 

ill 6 S 

wTgre termed as "Clock- Time is always with us. The The expression for "the clock" 
Watphers." unhurried in-exactnesc of the runs" translated from the 

Indian with appointments has Spanish is "the clock walks", 
led to the expression, "He It has been said that this 
operates on Indian Time". explains the "manana attitude" 

which Anglos have observed in 
Spanish- Americans . 



Acceptance of change Reaction to change 
Change, in and of itself, We follow in the old ways 
is accepted as model with confidence, 
behavior. 



Reaction to change 
We follow the old ways with 
confidence. The reason may 
not be at all the same as the 
Indian's however. This life 
on earth is endured to win 
eternal life in Heaven. 



:Non- scientific explanation 



Scientific explanation 

for all behavior 

Nothing happens cont- 
rary to natural law 
There is a scientific 
explanation for every- 
thing. 



for natural phenomena . 
Ifythology fear of the 
supernatural, witches, 
and sorcery may be used 
to explain behavior. 



Non- scientific explanation 
for natural phenomena 
Witches, fears, and non - 
scientific medical practices 
were used to explain be- 
havior. 



Competition 
Agression. One*, com- 
petes to win. Win- 
ning first prize all 
the times is a coveted 
goal. 



Cooperation 

Remaining submerged with- 
in the group. Tradition- 
ally, a man did not seek 
offices or leadership or 
attempt to dominate his 
people. In sports, if one 
won once, he was now ready 
to let others win. 



Humility 

Acceptance of the status quo. 
Submission might categorize 
behavior. 
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Individuality 
Each one shapes his own 
destiny. Self realization 
fot each person not limited. 



Anonymity 

Accepting group sanc- 
tions, and keeping 
life rigidly routinized. 



Obedience 

The Catholic Church kept 
life routinized, placed 
emphasis on obedience to 
will of God. 



*Zintz, Miles V., Director. The Indian Research Study : Final Report, Section 

I. Albuquerque: College of Education, Univ. of New Mexico, 1960 pp. 57-58 



COMPARATIVE PHONOLOGY 



ENGLISH - ZUNI 

GLOSSARY OF LINGUISTIC TERMS 



In trying to explain; bow the, sound system between English and Zuni compare some 
linguistic terms need: to vbe explained in order to help the teacher see, more fully, 
how the sounds are produced. In working with phoentic and phonemic symbols, it is 
important to remember, that no symbol can help a student to makn a sound. What is 
significant is. that we know I) the sound associated with the symbol and 2) the 
technique to help our students hear and produce the sound. The following charts 
attempt to explain the linguistic terms used in the comparative phonology for 
English Zuni. chart and the Phonemes of Zuni sheet. 



Phonemes - the smallest units of sounds that distinguish meaning. For example 
in the words; Mpit" and "bit” , only the sounds /p/ and /b/ make the meaning 

different. 



Voiced sounds - sounds, which are made with the vocal cords vibrating. Pronounce 
/b/ several time#. putting your hands on your throat. Notice that your cords are 
vibrating. Pronounce; /p/; several times . This time the cords do not vibrate. 

All vowels are voiced. 



Voiceless or unvoiced, sounds r- sounds which are not made by use of the vocal 
cords are called voiceless or unvoiced. 



Stop - A sound made by stopping the air somewhere in the mouth. /T/ is a stop. 



Allophope - A . variant of a- given sound is 
he initial /L/ in “little" and the final 
call these variants, allophones. 



called an allophone. For example, 

/L/ vary in pronounciation. Linguists 



Fricatives - sounds produced/by squeezing the flow of air from the lungs at some 
point in the mouth so that it is forced to flow rapidly through a small area 
produce friction. 'The sounds are therefore called, fricatives. Typical examp es 
are heard in the initial sounds of fan, van, and zeal. 



Affricates sounds which combine the beginning of a stop with the ending of a 
fricative. The initial sound chill begins like the T of Till, but ends like 

the sh of shill. 

All consonant, sounds . are characterized by a closure or a decided narrowing at 
some point in the mouth. They may be classified by the name of the mouth parts 
that are brought together when a particular consonant sound is produced. 



The following terms are used: 

Bilabial - sound produced when the lower and upper lips are brought together. 
Example of bilabial sound are /b/, /p/ » /«/ • 

Labiodental - Lower lip Is brought together with the upper teeth to produce sounds 

(Examples) /f / . /v/. 
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Comparative phonology cont. 



Interdental - The tip of the tongue touches the upper teeth. 

' ... (Example) /th/ 

Alveolar - The tip of the tongue touches the upper gums. 
(Example) /T/ , / d / 

Alveo - palatal - Front of tongue touches far front of palate. 
(Example) /j / 

Velar - back of “tongue presses against the velum (soft palate). 
(Example) /g/, /k/ 



Lakio - velar 



sound beginning with the lips and ending with the back of the 
tongue pressing against the velum (soft palate) 



(Example) /qu/ in quote 



Glottal - sounds produced by the vocal cord. 
(Example) /h/ 



Vocoid - means "vowel-like." 
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THE PHONEMES OF ZUNI 



By Curtis Cook 
Consonants 



/p/ a voiceless bilabial stop is pronounced like the "p" in the English word 

"spot". The Anglo must take care not to aspirate the Zuni phoneme as in the 
English word "pot". It sometimes occurs as /pp/ in which the release is 
delayed: as in the Zuni word "hoppi" — "Where is it?" 



/t/ a voiceless alveolar stop. It too must not be aspirated, but is pronounced 
like the "t" in the English word "stop;" not as in "top". The phoneme 
/ t/ also occurs with a delayed release: as in the Zuni word "tattanne"- 

"a tree". 

wh 

/k / a voiceless labio-velar stop (sometimes called a voiceless velar labia- 
lized stop) is pronounced in a similar way to the "qu" in the English 
words "quote, quack, and quick," etc. However it is not to be pro- 
nounced as a "k" followed by a "w", for the rounding of the lips 
(labialization) occurs simultaneously with the velar stop, /kr"/ has 
an allophone k w which occurs before /’/, and the phonetic result is a 
glottalized stop /k w ’/ (sometimes called a "pop"). Examples of Zuni 
words having the phoneme / k w "/ are: k w "ato "come in", and k w, inna 

"black". 

yh 

/k /a voice less palatal stop (sometimes called a voiceless velar palata- 
lized stop) is pronounced like the "k" in the English words "king" and 
"key". It is formed with the mid part of the tongue against the palate, 
rather than with the back of the tongue against the velic or velum. 

/k y "/ has an allophone k y occuring before /’/, and the phonetic result 
is a glottalized stop /k y */ • Examples of Zuni words containing the 
phoneme /k yh / are k y ”awe "wheat", and k^ * awe "water". 



/k h / 



a voiceless velar stop. Historically, it seems, the phonemes /k"/ and 
/V? D 7 were allophcnes of one phoneme o Evidence for this observation 
is the very limited (almost mutally exclusive) distribution of the two 
phonemes: /k y *Y occurs mostly before the front and central vowels 



/i,e,a/, and /k 11 / occurs mostly before back vowels /o, and u/. But 
it appears that they are becoming separate phonemes now; as {shown in 

kVio fftllnu^nn ovairml oo • /moHlr^a/ a man** /cue 1?^^ a / 



/melik n a/ "white man' 
/a:wik y “a/ "They came." 



the following examples: /melik“g/ "white man" /susk y ok ik J a J 

/misapak ok; ik y a/ 
"coyote woke up" 

. "dove woke up" 

/k 11 / has an unaspirated allophone k.which occurs only before glottal 
stop and other consonants. When /k n / occurs before /*/» the phonetic 
result is a glottalized stop /k */• Examples of Zuni words with the 
phoneme /k* 1 / are: k h uwaye "friend" k h oni "it's short," k'oksi "good", 

aklinne "fire". 



/*/ a glottal stop. Commonly referred to as "the catch in your throat when 
you say, T un-oh'"; the glottal stop has no phonemic function in English, 
although most English speakers start vowel-initial words with it. In 
Zuni however, the glottal stop functions as any other consonant and must 
be treated as a full phoneme. Examples of Zuni words having the phoneme 
/ »/ are: /’a’le/ "stone," /»awe/ "stones", and /k y awe/ "water". # J* t 
also occurs in doubled duration as all other consonants do: /ho 

"a person". 



/ ts/ a voiceless aveolar grooved affricate, is pronounced like the "ts" 
in the English word "cats". Although made up of two segments phon- 
etically (a stop followed by fricative release at the same point of 
articulation), /ts/ functions as a single consonantal unit in Zuni. 

When followed by a glottal stop, the phonetic result is a glottalizec) 
affricate /t&*/. Examples of Zuni words having /ts/ are: aktsek y 'i 
"a samll boy", tsu'linne "stomach', and ts'ana "small". 

/t&V a voiceless alveo-palatal grooved affricate. /tS? has the same phon- 
etic components as the "ch" in x the English word "exchange", but not 
as in "change", /ts/ is most often unaspirated, although slight aspir- 
ation may be detected when /t§V is found: in word- initial position as in 
/tsa'le/ "a child". When followed by./*/, the phonetic result is a 
glottalized affricate /t ¥’/. Examples of Zuni words having the phoneme 
/ts/ are: tSuwapi "who is it?" t£apik y a "it burned". 

/s/ a voiceless alveolar grooved fricative, has the same phonetic 

components as the "s" in English words. Examples of Zuni words with 
the phoneme /s/ are: sa'le "a bowl", suwe "younger brother", lesna 
"that's the way". 

/s/ a voiceless alveo-palatal grooved fricative, has the same phonetic 

components as the "sh" in English words. Exmaples of Zuni words with 
the phoneme /s/ are: siwi "a Zuni", so'le "an arrow", and tut si 
"a horse". 

/h / a voiceless glottal fricative, has the same phonetic components as 

the "h" in English words "him"* "hat", "hog" when it occurs before 
a consonant phoneme in Zuni: i.e. the. sound is articulated at the back" 
velar region of the. mouth. But before- Zuni. vowels, it is articulated 
further back in the glottal region. Examples of Zuni words with the 
phoneme /h/ are: hewe "money", hg|ta‘ "grandmother", and elahk wh a 
"thank you", /h/ is also sometimes* called a voiceless indeterminate 
non-sy liable vocoid. 

/m / a voiced bi-labial nasal, has the same phonetic components as the "m" 

in English. Examples of Zuni words with the phoneme /m/ are mu'le 
"bread", emma "many", and iribssona "the boss". 

/n/ a voiced alveolar nasal, has the same phonetic components as the "n" 
in English words "never", "none", etc. Some examples of Zuni words 
containing the phoneme /n/ are: nowe "beans", na'le "a deer", and 
yalanna "a mountain". 

/I / a voiced alveolar lateral, has the same phonetic components as the 

initial "1" in the . English word "little", but not the same compon- 
ents as the final "1". The initial "1" in "little" is what linguists 
and phoneticians call the "light 1", and the final one is "dark 1". 
Examples of Zuni words containing the phoneme / 1/ are : la'le "a 
feather", le:we "that's all", and illi "he has it". 

j. ■ 

/l/ a voiceless alveolar lateral (sometimes called a voiceless lateral 
fricative), is formed in the same manner as the English "light 1" 
but voicing is eliminated, and the air passes around the sides of the 
tongue causing- a friction-like sound; hence the terminology "lateral 
fricative". This same sound is found in the Navajo language also. 
Examples of Zuni words containing the phoneme /I / are: lana "big" 
ella "no", lupts'ina "yellow". 



/w / 

lyl 

/i/ 

/is/ 

/e/ 

/e:/ 

/a/ 

/a:/ 

/o/ 

/on 



a voiced bilabial semi-vowel (or sometimes called a voiced labio- 
velar non-sullabic vocoid), has the. same phonetic components as the 
English "w", but not as "wh". Examples: of Zuni words having the 
phoneme /w/ are: wo'tsanna "bird", uwe "snow, wool, pain, he s mean 
it hurts", and teywusukk/'anna "he will pray". 



a voiced palatal semi-vowel (or sometimes called voiced palatal non- 
svllabic vocoid), has the same phonetic components as the y * n tn ® 
English word "yes”, but not as in "hay", or "boy". Examples of Zuni 
words containing the phoneme lyl are: uatonne a day , yela u Stan 

«« . « II 



up 



!" and eyye "a duck". 



Vowels 



a voiced high close front unrounded vocoid, has ths same phonetic 
components as the "i" in the word "Zuni", but it sometimes fluctuates 
to the sound of the "i" in the English word "hit". Examples of Zuni 
words having the phoneme. /i/ are: siwi "a Zuni' , pi le a string , 
tsimi "now", and ito "Eat!" 

same as above except that the duration of the sound is approximately 
twice as long. Exmaples of Zuni words. having the phoneme /i:/ are. 
i:mu "Sit down!" li:la "here" and heliswe 'mud . 

a voiced mid close front unrounded vocoid^ has the same 

as the "e" in the English words "eight' , great , and as the a in the 

English words, "mate", and "plate", 

the phoneme /e/ are penanne, 'a word^, teni It s difficuit . The 
phoneme fluctuates to the sound of the e in the English words be, 
"let" and "set". This secon variety is actually the more frequent of 
the allophones • Examples of Zuni words- having the open allophone are: 
ele "it's OK", pewe "grass", and e'le "a girl . 

a voiced mid close front unrounded lengthened vocoid, has the same 
phonetic quality as the phoneme /e /except that it is longer in du * a " 
tion. Examples of Zuni words containing the phoneme /e:/ are: e: yes , 

ele:te "in spite of that", and ponne:we "cigarettes • 

a voiced low open central unrounded vocoid, has the same phonetic 
quality as the "a" in the English word "father . There is also a bit 
of fluctuation in this sound but the low open central variant seems 
to be the morm. Examples of Zuni words containing the phoneme /a/ are. 
™ lai-flnne " a wine". ik ny a "he came". 



awe ■'stones", latanne " a wing", ik uy a "he came 

a voiced low open central unrounded lengthened vocoid, has the same 
phonetic quality as /a/ above, but is longer in duration. Examples of 
Zuni words which contain the phoneme /a:/ are. a.ne he s going , 

"Is that so?" and tatta:we "trees". 

a voiced mid close (fluctuating to low close) back 

has the same phonetic quality as the o in the English word rol , 
but sometimes fluctuates to the sound of the 'au in the word caught 
in the dialects of some Easterners. Examples of Zuni words having t 
phoneme /o/ are: nowe "beans", holo "No!" and oho'ak y e:'a "he's 

coughing" • 

a voiced mid close (fluctuating to low close) back rounded lengthened 
vocoid, has the *ame quality as M above, but is 

Examples of Euai words having the phoneme /o:/ are ho. o I , mulo.we 
"loaves of bread". 



/u/ a voiced high close back rounded vocoid, has the same phonetic quality 
as the "u" in "Zuni". Examples of Zuniwords having the phoneme /u/ 
are: k uwaye "a friend", mula "a parrot," and supik'o "a skunk". 

/u :/ a voiced high close back rounded lengthened vocoid, has the same 

phonetic quality as /u/ above, except that it- si. longer in duration. 
Examples of Zuni words containing /u:/ are: tu:si "a horse," and 
mu :1a "a mule". 
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by Curtis Cook 
Summer Institute 
of Linguistics 



THE PHONEMES OF NAVAJO 



Consonants 

1. b The labial stop. represented by Jb is not voiced in Navajo, and sounds some- 

what like the de-aspirated £ in the English word spot (compare aspirated 
JB. °£ not and voiced b, in Bott). b. never occurs as a syllable final con- 
sonant in Navajo. E.g. ' abanif, buckskin; baa, to him. 

2. d Like b, the alveolar stop _d_ is not voiced in Navajo, and sounds something 

like the. deaspirated jt of English stop (compare aspirated t, in top and 
voiced d in Popp) » This phoneme occurs both as a syllable initial and 
a syllable final. E.g. did?, blood; lid, smoke. 

3. tx The sound is composed of: an unvoiced alveolar stop followed by a velar 

spirant. x. ..The. Nava jo phoneme has.no English correspondent, and occurs 
only in. syllable initial position in Navajo. E.g. tx<f, water; txin, 
ice. (tx is labialized before the vowel o, as.txv<f, water; and it is 
palatalized before e, i, as txye£h, valley; txyin, ice). 

4. Jt * A sound. produced; by stopping the flow of air both by the tongue tip in a 

t -posit ion, and by closure of the glottis. The alveolar stop is released, 
immediately followed by opening of the glottis to produce an audible 
English, and occurs only in syllable initial position in Navajo. Eog. 
t'iis, cottonwood; it is, nat'oh, tobacco. 

5. £ An unvoiced palatal, stop, comparable, to. the deraspirated c_ of English 

scat (contrast the aspirated £. (k) of cat and the voiced g. of gat) 0 It 
occurs both as a syllable initial and (although infrequently) as a syll- 
able final element in Navajo. E.g. gah, rabbit; deg, upward. 

6. kh A phoneme composed of the palatal stop k in conjunction with the velar 

spirant X or an attenuated variant. It is a rather heavily aspirated 
"E-sound", and. .occurs only as a syllable initial in Navajo. The spirant 
is prepresented here by h. E.g. kho*, fire; khin, house; £lkhan, sweet. 

7. khw A labialized variant of kh, comparable to the phoneme written gu in con- 

ventional. English orthography. It occurs only in syllable initial 
position in Navajo. E.g. khwe ' / here; khw^'asini?’, loved ones, friends, 
relatives • 

A sound produced by stopping the flow ..of air by placing the back portion 
of the. tongue. in..a krposition and closing the glottis, followed by, re-r 
lease, of. the. back. portion of -the tongue from the palate and subsequent 
release.of the glottis .to produce .an explosive sound. It occurs only 
as a syllable initial. E.g. k'ad, now; k'wos, cloud. 

. » . , 1 / 4 

A phoneme. produced by. stopping the. flow of air by closure of the glottis o 
It is, analogous to -the -labial stop-represented by the orthographic symbol 
b_, except that, the- larynx instead of the lips is invoved. Although not 
a distinctive phoneme, in standard English speech, the glottal stop occurs 
in such form8:.as. huh i _uh (hu*u), oh oh ! (o*o) etc. The glottal stop 
functions as a distinctive phoneme of Navajo, occurring in both syllable 



8. k* 



9.V/ 



r 












initial and : final position. In fact, a syllable that is otherwise vowel- 
initial, is. always begun with a glottal - stop. E.g. *ahi, fog; ha'a'aah, 
east;. naat'a.'., it flies about. It is the occurrence of the glottal stop 
that. causes Nava jo . speech to sound "chopped" to English ears. Thus, in 
such.. a sentence as. DiV 'at 'eed e*e*aahd£&* naagha, this girl 
is from the West ,. the frequent closure of the glottis sounds strange 
to speakers. of English. because it is contrary to the smooth word juncture 
that. characterizes the latter language . 

10. z_ A voiced spirant similar to its English correspondent. It occurs both 

as a syllable initial and as a syllable final in Navajo. E.g. bizaad, 
his language; biz6oz, its stinger. 

11. zh A voiced, spirant comparable to the s_ of English pleasure . It may be both 

syllable initial and final in Navajo. E.g. 'azhi', name; 'oolzhiizh, 
he danced. 

12. £ An unvoiced. spirant, comparable to its English correspondent. It occurs 

both, as a syllable . initial and as a. final in Navajo. E.g. sis, belt; 

'as' as, for a long time. 

13. sh An unvoiced, spirant, similar to its English correspondent It occurs loth 

as a..syllable~initial .and in syllable final position in Nava jd. tiUg. 
shasb, bear; yishdlo, I am laughing. 

< 

1A. gh A voiced velar, spirant produced by raising the back portion of the tongue 
toward, the .velum . to constrict the passage, of .air. . . It does not occur in 
English, . and:. occurs only in syllable initial position in Navajo. E.g. 
hooghan, hogan; bighaa', its wool* /gh is labialized before o ? as in 
bighwoo ' t his teeth; and palatalized before e, i, as in bighyi, his son; 
bighyi', inside of it). 

15. ghw Occurs as a syllable initial in Navajo, as in 'aghwee', baby; ghwaa', 

beeweed. In such occurrences, gh is attenuated in contrast with the 
labial and can be described as a w begun with a spirantal attack. 

16. x The unvoiced velar spirant corresponding . to voiced .gh. It occurs only 

in. syllable . initial, position, and in some positions it is attenuated to 
ha (Some speakers frequently substitute li for x, also.) It is somewhat 
like the ch of German ich, except that the Navajo sound is made farther 
back, in the velar area. E.g. exai, winter; x&sh, who?; xqxashge£d or 
hahashg££d, I am digging a hole. 

17. xw A labialized variant of x, also occuring as hw. E.g. xwiih or hwiih, 

satiation; xwee or hwee, with him. 

18. h A sound produced. by constriction of the glottis, but without closure. 

Something like h of English high, but more aspirate. Occurs only in 
syllable final position. E.g. sahdii, solitary; t'ah, still, yet; yah, 
into. This glottal spirant should not be confused with x or its 
attenuated form, written h. The latter occur only as syllable initials. 
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19. dl, A combination of d and 1, analogous to the gl of English. It occurs 

only in syllable initial position in Navajo. E.g. dlo, laughter; 
dieesh, white clay. 

20. t£ A combination of t and df, occurring only in syllable initial position 

in Navajo. E.g. t£ah, ointment; dit?e&% it is wet. 

21. tjr* A sound produced i.by stopping the flow, of air by placing the tongue in 

a tlr-position with simultaneous closure of the glottis followed by 
release, first-of. the. tongue and subsequently of the glottal closure. 

It .occurs v only.,: in; syllable initial position. E.g. t3r*ee*, night; 
t£'oh, grass. 

22. dz An unaspirated alveolar affricate composed of d. and z_ 9 somewhat like 

its. English correspondent adze, except that the initial element of the 
Navajo off ricate: is a variant of the unvoiced Navajo do It sounds more 
or less like the combination of English consonants in hats . It occurs 
only as. a syllable initial in Navajo. E.g. dzi£, mountain; *asdz^ni*^ 
woman. 

An aspirated^ alveolar affricate, occurring. only as a syllable initial 
inNavajo. It sounds something like ts of its in English, except that 
the. Navajo phoneme is more heavily aspirated. E.g. tsin, tree; tsoh, 
big;. *ats£*, meat. 

, ; , , .u . , f it . , 

The glottalized variant of ts. (See description of t*, k*). It 
occurs, as a syllable initial in Navajo. E.g. ts'in, bone; bits'a', 
its. pod. 

25. j (-dzh)A blade-alveolar affricate, comparable to English j, but composed 

of a variant.. of Navajo d nlus .zh. It occurs only in syllable initial 
position. E.g. jj^ day; bijaa', his ear. 

26. ch(*>tsh)A blade-alveolar aspirated affricate, comparable to English ch. 



27. ch* 



28. 1 



29. * 



30 . m 



It occurs .only. as.. a. syllable initial in Navajo. E.g. chin, dirt; 
dichin, hunger. 

The . glottalized variant of ch. (See t*l* for description of manner 
of production*). It occurs only in syllable, initial position in 
Navajo. E.g. ch'as, hat; n&ch'ih, breeze. 

A voiced, alveolar . lateral comparable to its English correspondent o 
It occurs both in syllable initial and; in final position. E.g. 
laanaa, would that; bi'la* , his hand; siil, steam. 

An unvoiced correspondent* of 1* It occurs both as a syllable initial 
and. as a finals E*g. lid, smoke; ’aHc^*, behind each other; dil, 
blood. 

A labial 4 nasal;. continuant, comparable to English m, but occurring 
only as a; syllable initial in Navajo. E.g. ma'ii, coyote; shima, 
my mother. ^ 



23. ts 



24. ts' 
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31. 



n An alveolar, nasal.. continuant ^comparable to English n. It occurs as 
a syllable initial. and. as a final. E.g. noo ' , storage pit; bina^f' , 
his eyes; sin, song, n also. functions syllabically, as in ndi, but 
(for nidi); ifli', you are (for niip. 

32. £ A semivowel, but pronounced with greater friction than in English. 

It occurs only as a syllable initial in Navajo. E.g. yishdlo, 

I am. laughing; yistin, it froze. 
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THE VOWELS OF NAVAJO 



1 . 

2 . 

3. 

4. 

1 . 



2 . 



3. 



4. 



5. 



Low- central unrounded 


a 


aa 


Mid- front unrounded 


e 


ee 


High-front unrounded 


i 


ii 


Mid-back rounded 


0 


00 



? 




a in father. Navajo for him. 
aa long a. Navajo saad, word; language, 

a naaoral a. French. dans. .Navajo sa, old age. 

long ^ • ' Navajo naad^, corn. 

e in met. Navajo ke, foot; shoe;- footwear, 

ee long e. . * Navajo bee, with it. 

e naaoral e. Navajo doohes, it, will itch, 
ee long e. Navajo - d^ 9 from. 

i in it. Navajo ni, you. 

ii long i. (aa in .machine) • b&vajo biih, into it. 

i naaoral i*. Navajo ji, day. 
ii naaoral long ii. Navajo biih, deer. 

if n 



o o in sole. Navajo to, water, 
oo long o. Navajo dooda, no 
o nasoral o« French bon. Navajo so*, star, 
long nasoral <j. Navajo dlo<p, priirie dog. 

ai nearly as in 1, eye. Navajo sa£^ sand. . , 

aai ail. long ai. Navajo ligaii, white one; binaai, his brother. 



6. ei eii ay as 



in UOjf < 



7. oi oii as ewy in dewt, Navajo deesdoi, it*s hot; niildoii, I heated ito 



SPANISH 




The five occur as simple nuclei, and also in combination with 
following /y/ or /w/. The complex nuclei so constituted are: 




ENGLISH - VOWELS 




CLASSROOM ENVIRONMENT 



Display your room in a pleasing manner.. ..Put .up -all charts, 
health, calendar, season chart, weather chart, and the day chart. 

Check the "interest centers" and change them often. 

Display nursery rhymes and other story cut-outs that will interest 
the little folk. Moat of these are teacher made or may be purchased 

at the dime store . 

Display pictures and especially pictures ^fitting. to. the unit 
of work you are working in. Change these pictures often. 

One bulletin board may be' used to recognize special days such 

as: Columbus Day 

Halloween Day 
Thanksgiving 
Christmas 

Linco In ' s Birthday 
Valentines Day 
Washington’s Birthday 
St. Patricks Day 
Easter 

Mother's Day 



SUGGESTED INTEREST CENTERS 

A 

Limit the number of centers at the beginning' of the year and add 
more as the year progresses or as the seasons require. Change them 
often and withdraw them when they are no longer purposeful. 



Dress-up Center 
Old purses 

Old men's and women's hats 
Old fancy clothes 
Old aprons 



Library Center . , , 

A place where children can look through books 

Doll House Center , . „ . , a 14 r a 

A place where children can play make believe home life. 

Play C ® Il p 1 ^ tte whece children can get out the blocks, trucks, 
puzzles, and games to play with. 



Creative or Art Center . , 

A place where the. children. can .get into the large box con- 
taining scrap paper and create what ever he wishes. Easels, 
paints, paper, clay, paste, crayons and scissors should be 

kept near this place* 



Science Center -, 4o „ onl . or 

A place where various projects are set up. This 
should be changed every two weeks, depending upon what is being 

investigated. 




SUGGESTED INTEREST CENTERS CONT 



Social Studies Center 

A place where the social studies projects are displayed. 

These will be changed often because the unit of work varies. 

Listening Center 

A place where the phonograph and records. are located and 
where the children may listen to them at their leisure. 

Health Center 

A place where the children have access to books on good 
health and teacher -made scrap-books on good health habits. 

They are also surrounded with health charts. This may be 
the place where the. teacher helps treat sores and stresses 
regular hair washing. 

Mathematics Center 

A place where the abacus, flannel board, cut-outs, counting 
board, and number line ate located. This center should be set 
to fit the needs of the children. In some areas the child- 
ren are ready for this and in other areas,. the children 
need more language development therefore they should not be 
taught numbers extentively. 
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EDUCATIONAL TRIPS FOR THE KINDERGARTEN 



Field trips are organized visits taken by the class and teacher to 
further the educational purposes of the regular school curriculum. These 
trips provide first hand experiences. 

PROCEDURE: 

1. Don’t merely visit a place of interest without clearly establishing 
the purposes of the trip. 

2. Obtain administrative and parental permission. 

3. Make necessary, preliminary arrangements: the place of the 

visit, including time of arrival, where. to go,. who will guide 
them. Availability of the toliet facilities, adults who will 
assist with the group, and the route that will be followed. 

A. Prior to the trip, set up standard of conduct to ensure safety. 

Be sure the children understand them. 

5. Don't try to see too much. Many a child has returned from a 
field trip confused because he has been whisked from place to 
place. 

6. Before leaving for the trip take roll call and take it again 
when its time to return. 

7. Keep a record of the experience-you may want to go back next 
year. 

8. Follow-up activities: Write Thank-you notes. Evaluate and dis- 

cuss the trip. Checking on the results of the trip and building 
on the children's experience should be part of the plan. 



SUGGESTED EDUCATIONAL TRIPS 



The School 
Cafeteria 
Nurses' Office 
Principal's Office 
Janitor's Office 
School yard and playgrounds 

The Neighborhood 

Street crossways 
Highway crossways 
Trading Post 
Gasoline Station 
Local Post Office 
Local Fire Station 



Town 

Post Office 
Bakery 

Fire Station 
Airport 
Supermarket 
R. R. Depot 
Library 

Department Store 



Out of town 

Albuquerque Zoo 



PART II 



CURRICULUM AREAS 

A. Language Development 

B. Social Studies 

C. Numbers 

D. Number Concepts 

E. Physical Education 

F. Health 

G. Science 

H. Music 

I. Art 



LANGUAGE ARTS 



Mastering the English language is vital to the success of a child's 
education. Since English is the language of the school it becomes the 
basis for learning everything else. Therefore, to be able to use it well, 
we are going to have to master it. 

Kindergarten should be the beginning of this development and mastery 
of the English language. For some little folk it is a complete new ad- 
venture and for others it is an enrichment to what has been previously learned. 
The English-speaking child has had five years of practicing and playing with 
the English language. The non-English speaker must try to squeeze six years 
into one or two years. 

The language program must be well-planned but varied to insure con- 
tinual interest ana enjoyment along with satisfactory achievement. Its 
objectives should include the communication arts (listening, speaking, 
reading-readiness, and writing) with major emphasis on oral language 
development. 

Research now shows that the younger a child is, the more receptive he 
is to learning a new language, provided it is taught through the oral-aural 
method. Therefore, the largest deficiency - a lack of English language 
ability and experiences - with which most of the children in this district 
begin school can be greatly corrected at the five year old , level. 



TOTAL OBJECTIVE: 



To develop all the skills in the communication arts: listening, speaking, 

reading' readiness, and writing. In the acquisition of these skills, we shall 
place thu empiiasjLS on oral language development. 



Listening 

1. To gain an understanding of what to look for and listen for in 
directed experiences. 

2. To develop a sensitivity to the differences in sounds , tone, and 
volume of voices. 

3. To develop a sensitivity to differences in intonation: pitchy, 

final juncture, sentence stress. 

» 

4. To learn to listen to and carry ^ut simple directions and 
explanations . 

5. To improve listening habits by providing directed listening 
activities. 



(>< 



Learn to watch the speaker. 



7. Learn to listen as though the speaker is speaking directly 
to him. / 



i 



8 . 



Learn to sit quietly for short periods* and as the year passes, 
to sit quietly for longer periods of time to 
improve the listening habits* 

9. Learn to wait to comment or to question* 

10 * Learn to give others a chance to speak and interrupt less frequently* 
11 o Learn to listen to develop memory* 

Speaking 

I. To learn to speak English naturally by developing English rhythm, 
intonation, junction, and stress* 

2* To develop the ability to speak English in a controlled situation 
as well as in free comunication* 

3. To develop correct word order in speaking* 

4* To expand concepts that are meaningful* 

5. To develop the ability to use fairly complete sentences when 
speaking and answering. 

6* To learn to relate experiences* 

7. To develop the skill of sequencing. 

* . t 

8* To use dramatic play and creative dramatics to interpret 
experiences • 

9* To participate as a group in reciting rhymes, poems, and finger- 
plays * 

10* To learn to use some of the amenities such as excuse me, please, 
thank-you. 

II. Use Language Kits, if available. Ginn 



Note: To achieve the above objectives use A Manual of Sentence. 

Patterns For Teaching English As A Second Language, Book I 



Reading Readiness 



1. To observe and identify shape, color, and texture in specific 
objects o (visual discrimination) 

2. To begin to classify people, animals and objects that have 
similar but not identical qualities. 

3. To develop the skill of sequencing. 

4. To recognize your own name. 

5o To recognize the letters of the alphabet, 

6, To recognize reading as talk written down. 

7, To develop an appreciation of reading. 

8. To develop an appreciation of boioks as reading materials, 

9. To develop in a child the concept that reading is done from the left to 
the right. 

10. To learn to use books and to care for them, 

<MW v 

11. To recognize the library as a source of reading materials. 

12. To be able to produce the initial consonants in context and 
to recognize them visually and through hearing. 

13. To be able to recognize and identify rhyming words by hearing 
them. 

14. Suggested Readiness Programs. 

a. Fun with Tom & Betty and games to play— Ginn Company 

b. Pictures and Patterns Follett Publishing Company 

Beginning, Intermediate, Advanced, 



Writing 

1. To be able to print your name, if the children are ready. 

2. To be able to write the numerals 1 - 10, if the children are ready. 

3. To become aware that words can be written down. 

Suggested Writing Materials, 
a. My ABC Book. Ginn Company 



4 . 



LISTENING: 



O 



1. Listen to follow directions: 

a. Play games that involve directions - one or two step 

E.g. Play "Follow the Leader 1 
E.gc Play "Do This" - First we will raise our arms high, then 

we will run around the room in a circle 0 

- First we stand up tall, then we will 
jump around the room« etCo 

bo Finger plays develop direction: 

Eog. "Ten Little Indians" Present the verse and movements 

^ in its entirety, then let the child- 

ren try to do ito 
Repeat the fingerplay again • 

Finger puppets add to the fingerplays 




c. Directions for classroom activities: 

1. Painting - Learn to find the paint brushes when they 

are needed. 

- Learn to clean the brushes when painting 
is done. 

- Learn where the rags are kept so that if 
there is an accident, the children will 
be able to clean up. 

2. Singing - Learn to sit quietly. 

- Learn to follow the singing leader. 

- Learn to listen to the piano and sing 
with ito 

- Learn to participate if there are motions 
to follow. 

3. L an guage — Learn to sit quietly o 

- Learn to listen to the , teacher and 
imitate her. The teacher should be 
a good model. 

4 . Bus Behavior 

- Board the bus without pushing and shaving. 

- Find a seat and stay seated while the bti# 
is moving. 

- Don't yell and shout. 

- Be courteous at all times. 



5. Programs - Learn to listen to the teacher 0 

- Learn to be quiet. 

- Learn to speak up. etc» 

6. Taking information home. 

- Be sure that mother or father receives 
the information o 

- If there is an answer to bring back to 
school, do so. 

7. Bathroom procedure. 

- Many children in this district have 

had no experience using an in-door rest- 
room and therefore they need training 
in its use. 

8. Caring for and putting wraps away. 

- Take off your coat. 

- Put your scarf in your sleeve. 

- Hang your coat on the coat hook. 



2. Listen to Records: 

a. Activity records - Listen to recognize the following rhythms: 

jumping, hopping, running, skipping, walking, 
and skating. 

- Choose a child to be "It". Then tell the other 
children to close their eyes while M It" runs Hn: 
skips or jumps. Ask the children to guess what 
"It" is doing. 

Children: He is S{cift>ing. etc. 

When "It" sits down Say, What did he do? 

Children: He skipped. 

b. Listen to records of animals sounds. 

- Learn to recognize the sounds as the record 
is played. 

- As the record is played join in making the sounds. 

- Have a set of animal pictures and let each child 
go up and pick a picture and say, 

E.g. This is a duck. 

He says, "Quack, quack". 

This is a cow. 

He says, "Moo, moo". 

- Let one child make an animal sound and another 
child find the animal in the set of animal pictures 



3c Listen and watch films, filmstrips, and ToV. programs 0 

9 c- Talk about what has been seen 0 In some cases review the films 
to establish the ideas and concepts of the filmo 

- What did we see? 

- What did we learn from the film? 

- What did you like best? 

- What didn't you like? 

4o Listen while others are speaking, (group discussions) 

- Learn not to interupt. 

5c Listen for the initial sounds of words and naipeso 

a. The teacher may call several children whose names begin with 
the same initial sound; Mary . Mark . Martha 0 These children 
will stand up Q Then ask each child to identify himself. 

Ask the class to pronounce each child's name as you point to 
theme Question the children to see if they know why these 
children were asked to stand upo Supply the answer, if the 
children are unable to answer. After the teacher has done 
several examples and the children understand what is being 
done, let the children. select the names that begin with the 
same initial consonants. 

b. Name some words such as ball , bat , mop , book . Let the children 
clap their hands when they hear the word that doesn't begin 
with the "b" consonant. 

c. Name one word such as mop and ask the children to name more words 
that begin like mop . 

6. Listen for words that rhyme » 

. » I; ■ 

a. Read poems and find the words that rhyme. 

Co Have sets of pictures that rhyme such as moon, spoon, hat, eat 9 
man, fan, etc. Set a group of rhyming pictures and one that 
doesn't rhyme on the chalk board ledge. Let the children, 
at a time, name the pictures and pick out the one that doesn't 
rhyme. 

d. Make up your own series of rhyming words. 

e. Name one word such as tall and ask the children to name more 

words that rhyme with tall . 

do Give a series of words such as fan, man, take, can, and let the 

children pick out the words that rhyme or name the word that 

doesn't rhyme. 



7. Listen to poems, finger plays, and short stories that have amusing words 9 
sound sequences and refrains. These are fun to experiment with. 

a. Sound sequences: 

pitter-patter 
squishy-squashy 
hi ckory-d ickory 
jiggety-jig 
higgely-piggedy 

bo Amusing words: 

By the hair on my chinny, chin chin 0 
High diddle, the cat and the fiddle. 

And he huffed and he puffed and he blew the house down. 



c. Refrain: 

Purr, purr, purr, 

Meow, meow, meow 
Arf, arf, arf, 

8o» Listen to voice sounds that express various forms of emotion. 

a. Re-tell the story of the Three Billy Goats. 

Talk in the tone of the Trool and the Three Billy Goats 0 
Let the children dramatize the story and . encourage them 
to use variation of voice tones. 

b. Make various statements and ask the children how these 
statements ought to be said. 

E.g. You have a pretty dress. 

Look l The bus is coming! 

Oh, it's snowing! 

Oh, what a beautiful day. 

Good morning, Mary. 

Good-bye, Howard. 

Today is John's birthday. 

c. Display pictures that portray emotion. Talk about them and let the 
children give statements that might show the feeling portrayed. 

9. Listen for differences in tempo and 3 tress .r '.peaking. Different poems, 
statements, fingerplayt>, ttories», aud nursery rhymes are said in a slow, 
medium or rapid rate. The teacher will set the model. 

a. Slow: Elephants 

Left foot, right foot. 

Here we to 

I am big and gray and slow. 

b. Medium: Jack and Jill 



c. Fast 



Jack Be Nimble 



10 . 



Listen to tape recordings of the class. Tape TESL lessons, poems, and 
nursery rhymes the children have learned. Re-play them and point out 
how sentence stress and tempo might be improved. 



11. Listen to all kinds of sounds and learn to identify them and describe 
them, (pleasant, unpleasant, loud, soft, quiet, noiey, sweet, roaring, 
rumbling, crashing:, whirring, screeching, sizzling, boiling, crackling, 
popping, bubbling, gnashing, tearing, and whining. 



1. Loud pipes on a car. 

2. Tinkle of little bells. 

3. Large bells ringing. 

4. Horns blowing continually. 

5. Tapping of the feet. 

6. Good morning, Mary! 

7. Good-bye, John. 

8. Loud playing on the piano. 

9o Soft playing on the piano. 

. 10. Noises that heavy equipment make. 

. 11. Pop corn popping. 

12. Meat cooking over the coals. 

13. Fried bread frying in hot grease. 

14. Mother mixing cake. • • ' 

15. Rain coming down. 

16. Wind blowing. (Winter winds s March winds, July winds) 

17 . Thunder . 

18. A siren. 

19 . Children marching . 

20. Children running. 

21. Children jumping. 

22. Children skipping. 

23. Empty cans tumbling down. 

24. Hammers pounding. 

25. Sounds various form of transportation make. 

26. Sounds musical instruments make. 

27. Sounds in the classroom: 

- play dishes falling down 

- blocks falling down 

- furniture moving 

- slamming the door 

- closing the door quietly 

- heaters going on 

- scraping of the chairs 

28. Sounds people make: 

- shouting 

- yelling 

- whispering 

- singing 

- talking naturally 

- crying 

, - whining 

29. Piano playing, (notice the differences in pitch - high, low) 

30. Alarm clock buzzinp. 

31. School bells ringing. 

32. Records playing. 



SPEAKING: 



1. Practice the sentence patterns in A Manual of Sentence Patterns For Teaching 
English As A Second Language Book 1. 

2. "Show and Tell" time. 

- Recognize birthdays. 

- Review individual birth dates. 

- talk about family events. 

- Talk about' experiences to and from school. 

- Talk about weekend experiences. 

- talk about unexpected happenings. 

- Talk about current events. 

3. Observe and discuss the weather. 

- Notice cloudy, windy, rainy and Sunny days. 

- Compare yesterday's weather report with todays. 

- Change the weather report of the weather changes through the day ° 

- Provide a life-size paper doll with a complete wardrobe so that 

the children may outfit it to suit the weather of the day 4 (Reprint 
from Handbook for Language Arts by the f^rmisslon of the Board of 
Education of the City of, New York.) 

- Read and learn poetry and stories about the weather . 

- Listen to the sounds weather makes. 

- Notice and talk about the signs of the Seasons » 

autumn leaves 
cold winds blowing 
the first snow 
leaves budding 
rain falling 
flowers blooming 

butterf lies and bees flying around 
seasonal displays in the stores 
changes in clothing 

4. Observe, discuss and learn the physical features of the classroom. 

- The centers. 

- The chalkboard. 

The bulletin, boards. Keep them exciting. 

- The teacher's desk: this is a center of interest but also a place 

that the children should learn to respect. 

- The furnishings in the room: 

chairs 

tables 

bookcases 

playhouse furniture 
large framed pictures 
shelves 
restrooms 

sink and drinking fountain 



* In many Cases the teacher will have to supply the answers and statements . 



1 
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5. Select pictures from your picture file to show to the children . Help 
them develop short stories about the pictures. Notice the main ideas 
and relating details „ Pertinent questioning helps develop main ideas 
and details. 

E.g. What is happening in this picture? 

Why are they doing that? 

Who can tell a story about this picture? 

What is a good name for this story? (title) 

What are they doing in this picture? 

Who is running? 

Who is acting silly? 

Why are they doing this? 

Would you do this if you were the boy? 

How are they going to get the job finished? 

Are they working fast? etc. 

6. Through questioning note main ideas and related detail in stories, poems, 
and other talking experiences. 

7. Discuss Field trips: 

- Prepare the children for trips. 

- Talk about them upon return. 

- Develop units of work to re-enforce the experiences, 

- Write little stories about the trip: the teacher writes what the 

children say «about the trip. 

- Read books, learn poems and fingerplays related to the trip. 

8. Encourage and organize group discussions. 

- Planning daily activities. 

- Talking about classroom behavior. 

— Talking about classroom problems and their solutions. 

- Talking about the care of materials and equipment. 

- Talking about picnics or sack lunch experiences. 

- Talk about experiences in a town or city • 

bakery 
toy store 
5c and 10$ store 
car wash station 
filling station 
laundromat 
drive-in resturant 
hospital 

depot (train or bus) 
airport 

crossing street 
trailer camp 
department store 
shoe store 
pet store 
supermarket 
book store 
library 
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9, Learn many poems and rhymes and fingerplays. 

- Say them individually 

- Say them in unison 

- Dramatize them 

- Respond rhythmically to them: swaying, clapping, tapping e 

- Illustrate them 

- Make stick or paper plate puppets 

- Create rhymes and poems 



10. Dramatization: It provides many opportunities for the children to relive 

experiences in an imaginative and creative way. The children 
also learn to share ideas, organize projects, and make home- 
made props. 



a. 

bo 

c. 

d. 

e. 

f. 

g. 

h. 

i. 

j • 

k. 



Dramatize excursions 0 
Dramatize giving a dog a bathe 
Dramatize the role mother plays 0 
Dramatize the role father plays. 

Dramatize roping horses e (feeding) 

Dramatize herding sheep e (feeding) 

Dramatize making fried bread. 

Dramatize making bread in outdoor ovens. 

Dramatize introducing visitors. 

Dramatize asking for drinks and the use of the restroom. 
Dramatize stories: Three Bears 

Three Billy Goats 
Three Figs 
Little Red Hen 



Chicken Licken 
Little Red Riding Hood 

Little Brown Indian and many other favorites. 

- Tell the story several times: tell it with much feeling and 

over emphasize intonation to 
help the children become aware 
of expression. 

- Discuss the characters to understand how to act and talk like 
them. 

- Review sequence of events. 

- Talk about simple props that add to dramatization. 



11. Talking Games? 



"Identify Yourself" 

Arrange the children in a circle. Seat one child in the center 
with a small drum. He beats the drum and says, "Where is Howard?" 
Howard stands up and says, "Here I am. I am Howard ." Then let 
Howard do the drumming and questioning. The game continues. 

Drumming develops the child's ability to recognize the syllables 
in words. Alternate the beating of the drum with clapping and 
tapping the hands. 

"Circle Ball Hello" 

Seat all the children in a circle on the floor. The teacher 
sits in the middle. As the teacher rolls the ball toward a child 

she says, "Hello, my name is_ . What is your name?" 

The child who receives the ball says, "Hello, my name is ." 

Continue the game until every one has had a turn. 

"Mystery Bag" 

Fill a large bag or purse with many objects of different textures % 
pine cones, rocks, cotton, sticks, feathers, balls, leaves, sand- 
paper, paper, tissue, and etc. Hold the bag up and say, "I have 
many things in this bag. Reach in and take something ! out. Feel 
it and tell us what it is and how it feels." Continue the game until 
everyone has had a turn. 

"What Is It?" 

Make a set of flash card that have large pictures of animals, 
furniture, farm animals, household appliances, and etc. Flash 
these before the children and ask, "What is this?" They should 
say, "That is a etc. 

"Balloons For Sale"* 

Cut our large flannel discs of blue, yellow, orange, green, red, 
black, purple, and brown. Attach strings to them and place them on 
the flannel board. Select one child to be the seller and who say, 
"Who wants to buy a balloon?" Another say, "I do, I want a 
green one." Game continues. 



* "Reprint from Handbook of Language Arts by permission of the Board of 
Education of the City of New York." • 



READING READINESS: 



1. Develop concepts of likenesses and differneces. 

a. Provide experiences with picture-matching devices: Match these 

pictures according to size and shape, 

b. Make a set of geometric shapes and forms that ate of various 
colors and sizes. Let the children play with them and match them 
according to size and shape. 

c. Make sets of charts with pictures that are alike and some that are 

different. Let the children pick out those that are alike or those 
that are different. 

d. Have many sets of flash cards with pictures that are alike and one 
that is slightly different. E.g. Have pictures of red balls and 
one that is red but has a green band around it. Encourage the child 
to look for the different picture. 

e. Talk about likenesses and differences using specific descriptive 

terms: shorter, taller, smaller, larger, rougher, smoother, big, 

bigger, round, rounder, straight, straighter, soft* softer, circle, 
square, rectangle, diamond, etc. 

2. Learn to identify right and left. 

\ 

a. Sing and act out "Looby Loo." 

b. Through learning many fingerplays: "Hold up your right hand first, 

then your left hand," when the fingerplays are done. 

c. Read picture books with sight words. Sweep your hand under the 
words as they are read and note that we read from left to right. 

3. Learn to determine sequence. 

a. Question the children: What happened first? 

What happened next? 

What happened last? 

b. Draw scenes to illustrate sequential order. Mix up the scenes and 
let. the children put them in order. 

c. Dramatize the story. What happens first? 

what happens next? 

What happens last? 

d. Use the flannel board and flannel cut-outs. 

e. Use puppets when a story is told and to develop sequential order. 



f. Use fimstrips that tell a Story. After the filmstrip has been 
seen talk about it to see if the children can remember the order 
of the story. Review the filmstrip to varify the sequence. 

g. Use the "Show and Tell" equipment to develop sequence. 

h. Make home made television sfcoys of the favorite s jries. 

4. Determine beginning sounds and rhyming lf#|r4*s? Activities concerning this 
are in the Listening section of the Language Arts. 

5. Read many stories, poems, nursery rhymes, and fingerplays. 

a. These provide opportunities for the children to enjoy and share 
experiences • 

b. They acquaint the children with his environment and increases 
his information. 

c. Looking at many books trains the children to handle them care- 
fully, to turn the pages by the corner, to recognize talk 
written down, and to look at books from the front to the back. 

d. Make-up your own stories. (Experience charts) 

e. Choose stories about: 

Home life 
Animals 

Mature: plants, weather, rocks, etc. 

Community Helpers 

Children's play 

Transportation 

Simple fold and fairy tales 

Simple informational books 



4 : 



WRITING: 



1. Recognize that talk can be written down and read. 

a. After the children have finished drawing or painting pictures, 
the teacher can write down what the children say about their 
pictures. When the teacher reads what has- been written, sweep 
your hand from left to right under the lines of writing. 

b. Make and observe labels for the bulletin boards, the areas where 
the supplies are kept, and on other special projects. 

c. Observe and read sight words in picture books. 

2. Learn to recognize your own name and if the teacher feels that the child^fie 
are ready to write their names begin this the second semester. 

a. Paper boy and girl cut outs with the names of all the children may 
be placed where the children can observe them. 

b. The teacher or the aid who labels the finished work of the 
children, should write the names correctly and neatly so that 
the children can learn to recognize the correct way to write 
their names. 

c. Practicing to write names: 

- The teacher may begin this experience using the chalk- 
board and chalk. Line the board and point out that 
writing is done on the lines and in the spaces. Write 
a name on the board and let the children trace over it. 
Show the children how to hold the chalk. (Between the 
thumb and first and second fingers) Form the letters 
correctly. 

- Use clay to experiment with letter formation. 

*- Cut large alphabet letters from sandpaper and let the 
children play with them to learn their names and get the 
feel of the individual letters. 

- Cut circles and sticks out of flannel and let the 
children form the letters on the flannel board. 

- Show pictures in alphabet books. Read them and 3ing 
songs about them. 



* "Reprint from Handbook of Language Arts by permission of the Board of 
Education ot the City of New York. 11 
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Manuscript writing is composed of a series of circles or parts of 
circles and sticks or straight lines. Children may be taught to make 
circles and straight lines first and ther. to form individual letters. 
Below is a chart of the manuscript alphabet and the numbers. Notice 
the order in chich the individual strokes should be made. 
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Adapt favorite stories and nursery rhymes. 

LITTLE BROWN INDIAN 
Adapted from Little Black Sambo 
By Doris Aitson 

Once there was little brown Indian whose name was Askee Yazzie. His 
father's name was Hosteen Tso and his mother 'a name was Bah. 

As he was walking he net a big, brown bear who said "Askee Yazzie, 

I'm going to eat you up!" Askee Yazzie was so frightened and he said, "Oh 
please. Mister Bear, don't eat me up and I'll give you my new red shirt." 

He took off his red shirt and gave it to the bear. The big brown bear put 
it on and began to walk around very proudly and said, "I'm the grandest bear 
in the woods." 

Askee Yazzie walked on when he met a second bear who said, "Askee Yazzie, 
I'm going to eat you up!" Askee Yazzie was so frightened and he said,, "Oh 

Please, Mister bear, don't eat me up and I'll give you my new levis." The big 

brown bear took the levis and put them on and began to walk around proudly 
and said, "I'm the grandest bear in the woods." 

Askee Yazzie walked on when he met a third bear who said, "Askee Yazzie, 

I'm going to eat you up!" Askee Yazzie was so frightened and he said, "Oh 

\ 

please. Mister bear, don't eat me up and I'll give you my new tennis shoes." 

"Oh, Askee Yazzie, I don't want those tannis shoes because I have four paws 

and you don't have enough shoes for me!" ;Now Askee Yazzie was very scared but 
he thought quickly and said, "Mister Bear, you can wear them on your ears." 
"That's a good idea, Askee Yazzie," said the bear and took them and put them 

on his ears. He began to walk around very proudly and said, "I ? m the grandest 

* \ 

bear in the woods." 

Poor Askee Yazzie! He felt so sad. He sat down and began to cry when he 
heard some terrible noises. Grr! grr! grr! "What's that?" said Askee Yazzie 



"Maybe there are more bears coming!" he said, as he quickly climbed up the tree 
nearest to him. When he was high in the tree he looked down and saw the bears. 
They were fighting. The first brown bear said, "I'm the grandest bear in the 
woods." "Oh no, you aren't, for I'm the grandest bear in the woods," said the 
second bear. "Oh no, you aren't, I am the grandest bear in the woods", said the 
third bear. Right then and there they took off the new clothes and grabbed 
each other's fur and began to run around in a circle. They ran and ran until 
they melted in rich brown honey. 

Askee Yazzie climbed down the tree and put on his clothes. He ran home 
as fast as he could. 

In the meantime Hosteen Tso was coming back from town when he smelled 
something good. He came to the place where the rich, brown honey was. He 
scooped it up and put it in a pan and hurried home. 

When he got home he said, "Bah, look what I found on the way home. 

Bah looked into the pan and saw the honey. She said, "I will make some fried 

bread" And she did. 

Hosteen Tso ate 5 pieces of fried bread with honey , Bah ate 4 peices 
x of fried bread with honey, and Askee Yazzie ate 10 peices of fried bread with 
honey because he was so hungry! 



FINGER FUN 



Finger plays may be used at any time the teacher desires. Use them 
wisely. Use them skillfully. Never use them to the exclusion of classics 
in children's poetry and literature. 

In presenting finger plays, the teacher should keep several things 
in mind : 

1. Use much expression in voice, hands and face. 

2. Pronounce words carefully, and do not use a finger play 
until it has been committed to memory and the motions are 
well in mind. 

JS. 

3. Teach only a few at a time. Learning comes by repetition. 

4. Elaborate the finger plays to take in fuller body movements 
with the children standing or moving about. The plays 

may be set to music. 

5. Let children do the motions individually. 

Jack Be Nimble 

Jack be nimble. 

Jack De quick. 

Jack jump over the candle-stick. 

Let the forefinger on one hand be Jack. Let the forefinger on the 
other hand be the candle. As the children repeat the rhyme together 
each one makes Jack jump back and forth over the cnadle stick to the 
rhythm of the jingle. 



See-Saw, Margery Daw 

See-Saw, Margery Daw 

Jenny shall have a new master; 

She shall have but a penny a day 
Because she can't work any faster. 

Let both hands, closed with thumbs sticking up, represent two children 
on a see-saw. As the rhyme is repeated, the arms and hands go up and 
down alternately. 



Little Miss Muffet 

Little Miss Muffet 
Sat on a tuffet. 

Eating of curds and whey; 

Along came a spider. Who sat down beside her. 

And frightened Miss Muffet away. 

Let one hand closed with the thumb sticking up, be Little Miss Muffet 
on her tuffet. The other hand, with fingers spread out, may be the 
spider. The spider is head behind the back. The children repeat 
the rhyme together. Each brings his spider toward Little Miss Muffet 
with "Along came a spider", and hides Miss Muffet quickly behind his 
back with the line, "And frightened Miss Muffet away." 
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Rabbit 

Can you make a ; rabbit 
With two ears so very long 
And let him Hop, Hop, Hop about 
On legs so small and strong? 

He nibbles, nibbles carrots 
For his dinner every day. 

As soon as he has had enough 
He scampers far away. 

Make a rabbit with first fcjro fingers erect on right hand. Walk with 
arm. Nibble with thumb and forefinger. Place arm in back when he scampers 

away. 



Birds 

Two tall telegraph poles 
Across them a wire is strung 
Ttoo little birds hopped on 
And swung and swung and swung. 

Improvise finger play actions. 



Mother Hen and Chickens 

Said the first little chicken with a queer little squirm, 

"I wish I could find a nice fat worm." 

Said the second little chicken with an odd little shrug, 

"I wish I could find a nice fat bug." 

Said the third little chicken with a sign of relief, 

"I wish I could find a nice green leaf." 

Said the fourth little chicken with a faint little moan, 

"I wish X could find a nice gravel stone." 

Said the fifth little chicken with a queer little squeel, 

"I wish I could find some nice yellow meal." 

"Now look here," said the mother hen from the green garden patch, 
"If you want any breakfast, come here and scratch." 

The fingers on the left hand may be the five little chickens. 
Indicate each one by pointing to it with the forefinger of the 
right hand as the verse is repeated. 



Touch Exercise 

I'll touch my hair, my lips, my eyes. 
I'll sit up straight and then I'll rise; 
I' 11 touch my eyes, my nose, my chin. 
Then quietly sit down again. 



Suit action to words. 



Sand Castle 



I shovel sand in a pile so big. 

I pat it down, then dig, dig, dig 
A tunnel to the other side. 

I make some windows big and wide. 

In the top I poke a stick. 

That's the flag. Now that was quick. 



Suit actions to words. 



The Pedal Poem 

My tricycle is a trusty -friend; 

I push and pedal without end 
Sometimes fast and sometimes slow. 
On my errand we can go. 

For mother or a friend next door 
I pedal to the grocery store. 
Sometimes I pedal, just for fun. 
Faster than a child can run. 

Suit action to words. 



The Milkman 

I drive my truck along the street. 
Then at a house I stop, 

I take the bottles carefully 
So not a one I drop. 

Then rattle, rattle to the door-' 

I leave the milk, and then 
With "empties" I go to my truck 
And drive along again. 

Suit action to words. 



The Carpenter 

The carpenter's hammer goes rap, rap, rap. 
And his saw goes see, saw, see; 

He planes and measures and hammers and saws 
While he builds a house for me. 

Suit action to words. 



The Helpers 

Two little eyes to see nice things to do. 

Two little lips to smile the whole day through. 
Two little ears to hear what others say. 

Two little hands to put our toys away, 

A tongue to speak sweet words each day, 

A loving heart for work and play. 

Two feet that errands gladly run. 

Make happy days for every one. 

Suit action to words. 



Fireman 

Ten brave firemen 
Sleeping in a row. 

Ding goes the bell 
Down the pole they go 
Jumping on the engine 
Oh! Oh! Oh! 

Putting the fire out 
Sh! Sh! Sh! 

Home so slow 
Back to bed again 
All in a row. 

Clap for bell. Steer for Oh! Drive for home. Fold hands and tip 
head on them for bed. 



My Book 

This is my book; it will open wide 
To show the pictures that are inside. 

This is my ball, so big and round. 

To toss in the air or roll on the ground. 
Here's my umbrella to keep me dry. 

When the raindrops fall from the cloudy sky. 

This is my kitty; just hear her j>urr 

When I'm gently stroking her soft, warm fur. 

Suit action to words. 



51 



o 

ERIC 



Turkey 



There’s a big fat turkey on Grandfather's farm. 

Who thinks he’s very gay. 

He spreads his tail into a great big fan 
and struts around all day 

You should hear him gobble at the girls and boys 
He thinks he's singing when he makes that noise. 

He’ll sing his song a different way on Thanksgiving day. 

Use fist for body, and thumb for head* Spread fingers on other hand 
for tail. Wiggle tail while strutting Wiggle thumb for gobble. 

Make axe of tail hand and chop off head. 



Down the Chimney 

Down the chimney dear Santa Claus crept. 

Into the room where three children slept. 

He saw their stockings hung in a row. 

He filled them with candy and goodies just so. 
Although he counted them 1, 2, 3 
The bab's stocking he could not see. 

"Ho, Ho,' 3 said Santa Claus, "This won’t do," 

So he popped her present right into her shoe. 

Suit action to words. 



Santa Claus 

Santa Claus is big and fat 
He wears black boots 
And a bright red hat 
His nose is red 
Just like a rose. 

And he "Ho, ho, ho's" 

From his head to his toes. 

Suit action to words. 



Little Christmas' Tree 

I am a little Christmas tree, 

I'm standing by the door. 

And I'm so full of presents 
I can't hold any more. 

Here's a ball for Tommy, 

A doll for Susan Lee, 

Billy has some carpenter tools. 
There's a sewing set for Marie. 
I'm just a little Christmas tree. 
Up here there is a star, 

I have many good gifts tpo. 

Like the Wise-Men from afar. 

Improvise finger play actions. 



Lazy Santa 

All the little reindeer waiting by the sled. 

Come on, Senta get out of bed. 

We want to take the girls and boys. 

All the Merry Christmas toys! 

Have one child sleeping and the others saying the verse. Have a bag 
stuffed with paper to represent the bag of toys. 



Candy Canes 

Five candy canes hanging in a row, 

Rudolph took a bite of one, then there were four. 

Four 0 candy canes hanging in a row, 

Santa caught a mouse with one, then there were three. 

Three candy canes hanging in a row, 

The brownies hung one on the tree, then there were two. 

Two candy canes hanging in a row, 

Merry Christmas packed one in a sock, then there was one. 

One candy cane hanging all alone, 

I know that one's just for me, and now there are none. 

Hang five caudy canes in a row. Suit actions to the rest of the verse. 



Santa's Family 

Santa Claus has a family, did you know? 

Santa is the father, jolly and stout. 

Merry Christmas is the mother, I have no doubt. 
Carol is their daughter, she sings so sweetly, 
Noel is their son, he dresses packages neatly. 
And Eve is their baby, she came just last night. 
Five in their family; that makes it just right. 



My Christmas Card 

Today the mailman brought me a Chris tmaar card all my very own. 
My name was on the envelope and insidd there was a card. 

The prettiest card there ever could be. 

There was a baby in a manger and shepherds and sheep. 

There was Mary and Joseph, the baby was asleep. 

Someone loves me very much to send a card like this to me. 

Talk about a Christmas card that has the above things in it. 



Toys 

Toys are fun 
If you have someone 
To share them with. 
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Little Jack Horner 



Little Jack Horner sat in the corner. 

Eating a Christmas pie; 

He put in his thumb, and pulled out a plum. 

And said, "What a good boy am I." 

Let one closed hand be the Christmas pie. Let the other be Jack Horner, 
Jack sticks his thumb in the pie, and pulls it out again with the line, 
"He put in his thumb and pulled out a plum." 



Hickory, Dickory, Dock 

Hi ckory , dickory , dock . 

The mouse ran up the clock; 

The clock struck one, and down he ran. 

Hickory, dickory, dock. 

Let the left arm raised over the head be the tall Grandfather Clock. 
Let the right hand be the mouse. The mouse runs up the clock as the 
jungle is repeated. Both hands are clapped together once over the 
head with "The clock struck one." Then the mouse runs down the clock. 



Jack and Jill 

Jack and Jill went up the hill 

To get a pail of water 

Jack fell down and broke his crown, 

Anc Jill came tumbling after. 

Let the two hands with thumbs sticking up be Jack and Jill. Wove 
them up higher alternately as the first line is repeated. "With 
Jack fell down" let the right hand fall to the lap and with "Jill 
came tumbling after" let the left hand fall to the lap in small circular 
movements . 



Hey Diddle Diddle 

Hey Diddle Diddle 
The cat and the fiddle. 

The cow jumped over the moon 
The little dog laughed 
To see such sport 

And the dish ran away with the spoon. 

Play fiddle. Move am in circle for cow jumping. Clap hands for 
dog laughing. Move both arms to the right to show running of spoon 
and dish. 



A House 



I think I'll build a little house 
In which to keep my pocket mouse. 

And when I've built the fence and gate 
I 11 buy my mouse a little playmate. 
First the Cellar hole 1*11 dig 
Not too small, not too big, 

I 11 put all the boards in place 
Hammer and nails, saw and plane 
Last of all the roof will come, 

And my mouse house will be done. 
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My Snowman 

I made a little snowman 
With hat and cane complete. 
With shiny buttons pn his coat 
And shoes upon his feet. 

Suit action to words. 



My Eyes Can See 

My eyes can see. 

My mouth can talk. 
My ears can hear. 

My feet can walk. 

My nose can smell. 
My teeth can bite. 
My lids can flutter. 
My hand can write. 

My waist can bend. 

My knees can too. 

My head can nod. 

My teeth can chew. 

Suit action to words 



The Bunny 

Hoppety, hoppety, hop, hop, hop. 
Here comes a little bunny. 

One ear ts down, one ear is up, 
Oh, doesn't he look funny? 

Suit actions to words. 
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Shoes 

Brown shoes 
White shoes 

Polished just last night shoes 
Old shoes 
New shoes 

Little Goody two shoes 



Point to a child as each line is repeated. The teacher has the old shoes. 



Here Are 

Here are my ears, and here is my nose; 

Here are my fingers and here are ray toes; 

Here my eyes, both open wide; 

Here is my mouth with my tooth inside. 

And my busy tongue, that helps me speak. 

Here is my chin, and here are my cheeks. 

Here are my hands that help my play. 

And my feet that run about all day. 

Touch each part of the person as names are mentioned. 



Engine 

Here is an engine 
That runs on this track. 

It whistles "tQot-toot" 

And then it runs back. 

Use left arm for track and let the right hand be the engine. Run 
up and down the arm. 



Pussy's eyes are big and green 
Meow! Pussy cat. 

Lap your milk up nice and clean 
Meow! Pussy cat. 

Pussy cat has sharp, sharp claws 
Curled away up in her paws 
Cur let away up in her paws 
Stroke her fur and she will purr 
Meow! Pussy cat. 

Make cat's eyes with thumb and index finger. Shape dish with 
left palm. Lap milk with index finger o£ right hand. Stroke 

right hand with left. 



Pussy 
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Hands 



My hands upon my head I place 
On my shoulders. 

On my face. 

On my knees, and at my side, 
Then behind me they will hide. 
Then I raise them up so high 
Swiftly let my fingers fly. 
Quickly count 1, 2, 3, 

And see how quiet they can be. 

Suit action to the words. 



Water 

When I run and jump and play 
I get thirsty every day. 

So I run to the kitchen sink 
Turn on the water and get a drink. 

One glass, two glasses, three glasses, four. 

And when I get thirsty I'll drink some more. 

Turn hand as if turning a faucet. Drink from right hand shaped for glass. 



Baby 

This is the way the baby does 
Clap, clap, clap. 

This is the way the baby does 
Peek-a-boo I see you. 

This is the way the baby does 
Creep, creep, creep. 

This is the way the baby does 
Sleep, sleep, sleep. 

Clap hands with words. Spread fingers over eyes for peeking. Move 
fittgers as if creeping. Lay head on hands to sleep. 



Church 

Here's the church 
Here's the steeple. 

Open the doors 
And $ee the people. 

Interlace the fingers of bbth hands, with finger down. Shape steeple 
with forefingers. Turn finger up, for people. 
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Sled Riding 

I button up good, and I pull on a glove, 

I sit on my sled, and I give it a shove. 

The snow stings my face and the wind whistles shrill. 
As I'm on my sled, flying zip down the hill. 

Left hand is the sled, right hand is you. 
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Airplane 

The airplane has great big wings 

And a propeller that goes around and sings, 

Brrrrrrrrrrrrrrr Brrrrrrrrrrrrrrr , 

It goes up, up, up, up. 

And down, down, down, down down. 



Suit actions to words. 



Baby's Toys 

Here's a ball for baby. 

Big and soft and round. 

Here is baby's hammer. 

On, how he can pound. 

Here is baby's music. 

Clapping, clapping so. 

Here are baby's soldiers. 

Standing in a row. 

Here's the baby's trumpet. 

Toot toot-toot, toot-toot. 

Here's the way the baby plays peek-a-boo 
Here's a big umbrella. 

To keep the baby dry. 

And here's the baby's cradle. 

To rock the baby bye. 

Suit action to words. 



Magic Box 
Here's a box. 

Well what's inside? 

Put your little hand in. 

And see what you can find. 

Here's a ball. 

So nice and round. 

Bounce it once and catch it. 
Then put it quickly down. 

Here's a doll. 

So pretty and sweet. 

Rock her in your arms now. 
And put her back to sleep. 
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Magic Box Confc. 

Here's some clay. 

It’s red and gray. 

Pat it flat and pound it 
And you will have a tray . 

Suit action to words. 



Spring Has Come 

"Wake-up" said the little raindrops, 

"Wake-up," said the sunbeams, too. 

"Spring has come," sang a bird; 

Then the little flowei^e heard. 

So they all woke up and grew. 

divide the children into four groups-raindrops , sunbeams, birds and 
flowers. 



Caterpillar 

Caterpillar, caterpillar 
Brown and furry. 

Winter has come 
And you'd better hurry 
Find a big leaf 
Under which to creep. 

Spin a cocoon 
In which to sleep 
Then when warm weather 
Comes this way 
You'll be a butterfly 
And fly away. 

Hold up one hand and wiggle thumb, flutter finger to denote wind. 

Hold up 2nd and 3rd fingers for leaf and over thumb for cocoon. 

To be a butterfly again, stretch out fingers of both hands and interlock 

thumbs. Flutter fingers. 



Ball 

Here is a ball. 

I keep on the shelf 
I can throw it 
And r*r.ch is 
And bounce it myself 

Here is a ball. 

I'll throw it to you 
Please catch it 
And throw it 
Right back to me too. 



Suit action to words. 
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Home 



Here are mother* s knives and forks. 

Here is mother* s table. 

Here is granamo oner's rocking chair 
Here is sister's looking glass. 

And here is baby's cradle 

Interlace the fingers of both handdi with fingers up. Turn hands over 
with fingers down. Point forefingers up and rock hands back and forth. 
Point forefingers and little fingers up and rock sideways. 



Ball 

A little ball 

A larger ball 

A great big ball I see 

Now let us count the balls we've made 

One , two , three . 

Shape ball one with thumb and index finger. Shape ball two with both 
thumbs and index fingers. Shape ball three with arms and hands. 

Count with fingers on last line. 



Kittens 

Ten little kittens standing in a row. 

They bow their heads to the children, so 
They run to the left and they run to the right. 

They stand up and stretch with all their might. 

Along comes a dog who wants some fun. 

Meow! Meow! 

Just see those kittens run! 

Let the ten fingers be the kittens. Put your hands behind your back when the 
Kittens run. 



The Family 

Here is the father. 

Here is the mother. 

Here is the brother tall. 

Here is the sister. 

Here is the baby best of all 

Hold up the fingers of the left hand and point to them with the fore 
finger of the right in consecutive order beginning with the thumb. 
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Five Little Squirrels 

Five little squirrels sitting in a tree. 

This little squirrel says, '’What do I see?" 

This little sqairrel says, "I see a gun." 

This little squirrel says, "Let us run."j 
This little squirrel says, "I'm not afraid*" 

This little squirrel says* "Let's hide ih the shade." 

Along came a man with a great big gun. 

Bang! See those little squirrels run. 

One hand is held over the head with the wrist limp and the fingers 
spread out. Show each of the squirrels by moving the fingers be- 
ginning with thumb, as each line is repeated. Clap the hands once 
and hide the hand representing the squirrels behind the back. 



Tea Party 

Here's a cup 

And here ' s a cup 

And here's a pot of tea. 

Pour a cup 

And pour a cup 

And here's a drink for me. 

Shape cup with right hand and then left. Hold handle of teapot 
with right hand and pour into cup. Drink the tea. 



Ten Little Soldiers 

Ten little Soldiers standing in a row. 

They all bow down to the captain so. 

They march to the left 
They march to the right 
They all stand up 
Ready to fight 
When along comes a man 
With a great big gun 
Bang! 

Just see those soldiers run. 

\ 

Use fingers for the soldiers and march. Show gun then slap hands for 
hang. Put both hands behind /ou when the soldiers run. 



Way Up High 

Way up high in an apple tree. 

Two little apples smiled at me. 

I shook that tree as hard as I could. 

Arid down came the apples. 

Hum-m-m! Were they good! 

Hands above head. Hands form apples-still raised. Shaking motion 
with hands . Drop hands. Rub tummy. 
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The Beehive 



Here is the beehive. 

Where are the bees? 

Hidden away where nobody sees. 

Soon they'll come creeping out of the hive. 

One, two, three, four, five» 

Let the right hand with thumb closed inside be the beehive. Let the 
fingers be the bees. Lift each finger as it is counted, beginning 
with the thumb . 



The Ant Hill 

Once I saw an ant hill 

With no ants about 

So I said, "Little Ants, 

Won't you please come out?" 

Then as If they had heard my call. 

One, two, three, four, five came out 
And that was all. 

The right hand with the thumb closed inside is the ant hill, '(he fingers 
will be the ants. Lift each finger as it is counted* beginning with the 
thumb . 



This Little Boy 

This little boy is going to bed. 

Down on the pillow he puts his head. 

Wraps himself in the overs tight. 

And this is the way he sleeps all night. 

Morning comes, he opens his eyes. 

Back with a toss the cover flies. 

Up, he jumps! 

He's off and away. 

Ready for work and play all day. 

The forefinger of one hand is the little boy. The other hand open 
with palm up is the bed. The thumb forms the pillow. The fore- 
finger is placed on the thumb. The fingers of the open hand are 
closed over the forefingers. The closed fingers are opened. Left the 
forefinger up. Take away the forefinger. 



Grandmother's Spectacles 

Here are grandmother's spectacles. 

Here is grandmother's hat. 

And this is the way she folds here hands 
And lays them in her lap. 

Make circles around the eyes with the thumbs and forefingers. Make 
the hands come together in a peak on top of the head. Fold the hands. 
Lay hands in lap. 



Excerts from Fun With B and Other Consonant Sounds 



Suggestions for teaching initial consonant sounds: 

1. Read or learn poems, jingles, Nursery Rhymes, finger plays or 
stories which repeat the consonant sound being taught. 

* 

2. Sing songs using the sounds. 

3. Let children listen to three or four words and tell which ones 
begin with the same sound. 

4. Have the children find pictures illustrating the consonant being 
learned. 

5. Make charts for each consonant sound using pictures of manyobjects 
to illustrate each sound, (old reading readiness books have many 
such pictures } 

6. Use Speech Improvement Cards or sets of cards to illustrate beginning 
sounds. 

7. When the children have learn to listen for beginning sounds and can 
identify them, reinforce the program by labeling objects in the room 
with the beginning letter. E.g. D-dqor, B-board, etc. 

8. Say words that begin with the same sound as the children £ s names . 



Beginning Sounds: 

Bb 1. Name some food that begin with b. (bacon, bannana, beans ^ beef 

berries) 

2. N ame some toys, (ball, ba ! lloon, baseball, boats, bicycle) 

3. Name some animals, (bears, billy goats, bunnies, buffaloes) 

4. Poems stressing b . 

I BLOW BUBBLES 

1 blow red bubbles. 

1 blow green bubbles. 

I blow blue bubbles. 

I blew yellow bubbles. 

Orange bubbles l 
Purple bubbles' ! 

1 blow bubbles. 



BUBBLE , BUBBLE 



Bubble, bubble s bubble, bubble. 

Chili and b eans today. 

Bubble, bubble, bubble, bubble. 

This is what they say. 

LITTLE BROWN BIRDIE 

Little Brown birdie is bobbing his head, 
Bobbety, bdbbety, bob. 

Looking for something behind the shed, 

Bobbety, bobbety , bob, 

I am going to watch him; perhaps I shall learn, 
Bobbety, bobbety, bob. 

If his dinner will be a fat bug or a worm 
Bobbety, bobbety, bob. 

A BUBBLE 

There’s nothing that’s quite 
Like the flight 
Of a bubble. 

The bibb ledy-bobble delight 
Of a bubble. 

The blip of a bubble. 

The flip 
Of a bubble. 

The higgledy-piggledy trip 
Of a bubble. 

First here is a bubble. 

Then there 
Is a bubble. 

Then ziggidy-zag through the air 
Is a bubble. 

There's laugh in a bubble. 

And sun 
In a bubble. 

And twice as much fun 
When a bubble is double. 



Arthur Mintz 
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Sounds cont: 

Kk 1. Name some animals that begin with c. (calf, camel, cat, cc,' 

2. Name some other things that begin with c, k. (candles, carpet 
cupboard, curtains, car.coat cap corn, cookies cake, candy 
key, kite, kitten, kid, kettle, kitchen, kiss, kicKj 

3. Poems that stress c, k. 

CROWS AND PIGEONS 

There was an old crow who sat up in a tree. 

Caw, caw, caw. 

Teaching her little ones how to agree 
Caw, caw, caw. 

There was a good pigeon who lived on the farm e 
Coo, coo, coo. 

Teaching her little ones not to do harm 
Coo, coo, coo. 

The little crows answered their mother this way 
Caw, caw, caw. 

For those were the words that they knew how to say 
Caw, caw, caw. 

The sweet little pigeons answered £his way 
Coo, coo, coo. 

For these were the words that they knew how to say 
Coo, coo, coo. 

COOKIES TO EAT! 

Cookies to eat! Cookies to eat! 

One a penny 
Two a penny. 

Cookies to eat! Cookies to eat. 

Who will buy my cookies sweet? 

One a penny 
Two a penny 

Buy my cookies fresh and sweet. 



. .Averil 



Beginning Sounds <£ont: 



ch 1. Look for pictures that illustrate the sound ch. (chair, 
child, chick, chipmunk, children, chin, chalk, cheese, 
cherry , church) 

2. Poem stressing ch. 

THE "CHEWY" CHILD 

i 

I know a funny little child. 

He chews up everything 
He chews up bits of paper. 

And he chews up balls of string. 

He chews big chunks of chewing gum. 

All day I watch him chew. 

I'm not surprised that when he talks 
He chews his words up too. 

LDS 

CHUG! 

Chug! Chug ! Chug! 

Honk! Honk! Honk! 

Who wants a ride? 

T • T t T • 1 

* 4. • J- • 

Jump in! 

Away we go! 

Chug! Chug! Chug! 

Honk! Honk! Honk! 

THE CHEE-CHOO BIRD 

A little green bird sat on a fence rail. 

Chee-choo, chee-choo. chee-choo! 

The song was thr sweetest I ever heard, 

Chee-choo chee-choo, chee-choo! 

I ran for some salt to put on his tail. 

Chee-choo, chee-choo, chee-choo! 

But while I was gone, away flew the bird, 

Chee-choo, chee-choo, chee-choo! 

Talking Time 

CHITTER, CHATTER 

Little squirrel likes to frisk. 

Chit ter, chatter, chit ter, chatter, 

Quinky winky, With a whisk, 

Chitter, chatter, chit ter, chatter. 

As he plays at hide and seek, 

Chitter, chatter, chitter, chatter. 



Talking Time 



Beginning Sounds cont: 



ch cont: 



Dd 



CHOO CHOO TRAIN I 

i f 
|! 

Listen to the choo choo train, 

"ch, ch, ch, ch, ch," 

Go down the track and back again, jj 

"ch, ch, ch, ch, ch," jj 

Sometimes fast, sometimes slow, 

"ch, ch, ch, ch, ch," j 

Now it's chugging up a hill l 
"CH, CH, CH-CH-CH!" 

Now it's stopping, whoa Bill, j 

"Ch, ch, ch-ch-ch, 
ch, ch, ch-ch-ch, (softer) 
ch, ch, ch-ch-ch. (still softer) 

Talking Time 

1. Name some animals that begin with d. (deer, dog, duck, donkey) 

2. Name some other things that begin with d. (doll, door, desk, 

dad, dance, dinner, dust, daddy, doctor, dates, darn, decorate j 

dime, daisy, dozen) 

3. Poems that stress d. . 

j 

DIVING DUCK 1 

I 

A duck was diving j 

deep, deep, deep, | 

Into a pool 1 

Where the dark trout sleep. 

Down went his tail, 

as he said, "Quack, quack." 

Down went his bill 

as he dived for a snack! 

Virginia Pavelko 

THE WOODPECKER 

D-d-d-d-d 

Goes the woodpecker's bill. 

As he hammers on the baric of a tree. 

D-d-d-d-d 

And he knows by the sound 
Where the fat little bugs 
Ought to be. 

D-d-d-d-d 

And the bugs in the bark 
Shake and shiver in the dark 
From their fear; 

D-d-d-d-d 

"Let us not make a sound; 

Let us all play 
We do not live here." 

M. Peral Lloyd 
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Beginning Sounds cont: 

Dd HEY! DIDDLE DIDDLE! 

HICKORY, DICKORY, DOCK 



Ff 1. Look for pictures that begin with Ff. (fish, farm, foot, 
flower, fork, four, fire, five, father, feet, fairy, fly, 
fur, Ford, football, food, fireman, farmer, fence) 

Poems that stress Ff. 



FLIP, FLOP 

Flip, flop, flip, flop, 

A funny fellow is my clown. 

Flip, flop, flip, flop, 

He can't stand up, so he falls down. 

FIDDLE DE-DEE 

Fiddle-de-dee, fiddle-de-dee 

The fly shall marry the bumble-bee, 

They went to church and married was she, 

The fly has married the bumble-bee. 
Fiddle-de-dee, fiddle-de-dee. 

Mother Goose 

A FINGER PLAY 

Fee, fie, fo, fum! 

See my fingers. 

See my thumb! 

Fee, fie, fo, fum! 

Fee, fie, fo, fum! 

Finger's gone. 

So is my thumb! 

Fee, fie, fo, fum! 

SONG (TUNE OF THREE BLIND MICE) 

Five fresh fish, 

Five fresh fish, 

See how they frisk, 

See how they frisk, 

They all began to flippety roll 
When Fred came near the big fish bowl. 

Did you ever see such a fish in your life 
As five fresh fish? 



68 

o 

ERiC 



r 



in 



Beginning Sounds cont: 

G« 1. Collect pictures of things that begin with Gg. (girl, garden, 

goose, goat, gate, game, gum, 'grapes, gun, good, gift, gasoline, 

gobble. Goldilocks, grey, green) 



i | 
i ] 

i .j 



i I 

1 i 

= t 



ii 



2. Poems that stress Gg. 

GOOSEY, GOOSEY GANDER 

Goosey, goosey, gander. 
Whither shall I wander? 
Upstairs and downstairs 
And in my lady's chamber. 
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Mother Goose 
GUG-GUG 

When I pour water from a jug, 
Gug-gug , gug-gug, gug-gug 
My mother say, "Now, honey bug 
Don't spill that water on my rug," 
Gug-gug, gug-gug, gug-gug. 

I always pour it in my mug 
I never spill it on the rug. 

M. Pearl Lloyd 

GALLOP! GREY MARE 

Gallop, Grey Mare, Gallop! 
Gallop through the glen. 

Gallop up and gallop down 
And gallop home again. 



Bennett. 



Hh 1. Collect pictures of things that begin with IJh. (horse, ]* ear ^> 

house, hammer, head, hill, hand, hair, half, Halloween, haystack, 
hello, honey, hurry, hook, hop, horn, home.) 

2. Poems that stress Hh. 

TUT? UTTWnPV MIlNTF.P 




A Hunter we©t a hunting, 

A hunting for a hare. 

But where he hoped the hare would be 

He found a hairy bear. 

"I'm hungry," Bruno hinted. 

"I get hungry now and then." 

So the Hunter turned head over heels 
And hurried home again. 

The Play Wav of Speech Training 







JOLLY SANTA 



"Ho, ho, ho," laughs jolly Santa, 

"Ha, ha* ha, ho, ho, ho; 

My sleigh is packed* my reindeer ready. 

"Ha, ha, ha, ho, ho, ho." 

Talking Time 

HEE-HAW 

When I was visiting the farm. 

I saw a donkey in the barn. 

"Hee-haw, hee-haw. 

Hee-haw, hee-haw, " 

Legs so short and ears so long : 

I listened to his noisy song; 

"Hee-haw, hee-haw. 

Hee-haw, hee-haw." 

Collect pictures that begin with the letter Jj. (jar, jaw, 
jacket, jelly, jump, jug,January, jam, journey, joke, jet, 
June, July, jello, Joe, John, Jack, janitor, Jack-o-lantern) 

Poems that stress Jj . 

JACK AND JILL AND JUMPING JOAN 

Jack and Jill and Jumping Joan 
Went to buy and Ice cream cone; 

They had three pennies 
And some milk bottle tops , 

So all they could buy 
Were three lollypops. 

"It's just as good," 

Said Jumping Joan, 

"It's just as good 
As an ice cream cone." 

"It's just as good," 

Said Jack and Jill* 

"It l s just as good 
And it will not spill." 

M. Pearl Lloyd 



JACK BE NIMBLE 




jack be quick V‘ v 



jack jumped Over 
The candlestick! 



Mother Goose 



JEE JEE 



Jee Jee is a jumping jack, 

A jumping jack, 

A jumping jack, 

Jee Jee is a jumping jack. 

He jumps about with glee. 

Jee Jee pops into his bok. 

Into his box. 

Into his box, 

Jee Jee pops into his box. 

And says, "You can't catch me." 

Talking Time 
TWO BLACKBIRDS 

Two little birds sat on a hill. 

One named Jack, 

The other named Jill 
Fly away. Jack, 

Fly away, Jill, 

Come back. Jack, 

Come back, Jill. 

Mother Goose 

Ll 1. Collect-pictures of things that begin with LI. 

ladder, leaves, lemon, lake, lady, lace, lamp, 
lilacs, lettuce, lemons, lawns, letter, leaf, 
library, loaves, lunch) 

• 2. Other words: look, letj last 

3. Poems that stress Ll. 

LULLA, LULLA, LULLABY 

Lulla, lulla, lullaby. 

Sings: my pother. dear. 

- Lulla, lulla, lullaby, 

Sleepy* time is here. 

THE LOVELY LOCKET 

Little, Linda lost her locket. 

Lovely, licky, little locket. 

Later, Linda found her locket, 
tying still in Linda's pocket. 



(lion, ldmb, 
leg-, lilies, 
laugh; leather. 



LISTEN, LISTEN, LISTEN 



Listen, listeir, listen 

For the first sound you do 

When you say, "La; la, la, la, la," 

And "loo , loo , loo ; loo , loo , " 

Listen, listen,' listen 
*For the first sound you make 
When you say, "Little, look, and like," 
And - J ' lollipop and lake." 

Phonics — Scott-Thompson 



Mm i. Find~pictures of things'*that~ begin with Mmv (man, meat, moon 

monkey milk , "money , mouse, marbles, mail, "mat tress) 

2. Other words that begin with Jfaw • *(me,~ray," may, march, mark, 
match, measure, mind, move, many, month; mouth) 

3. Poems that' stress Mm. 

- r r MOOl MOOl MOO! 

Moo! Moo! Moo! mooed the muley cow 
- One Monday morning in May * 

Mary may have armug of milk. 

May I have a mouthful of hay? 

Laidlaw Reader 
MY TOP AND I 

My top is humming a happy song. 

It hums and hums the "whole day long, 

Mmm mmm mmm. 

It dances in a merry ring. 

-Its music makes me want’ to sing, 

Mmm mmm mmm* 

.1 like the merry humming song . 

It’s spinning as it moves along 

Mnror mm m mmm • 

Now it ’ s stopped * its- humming done 
My top and I have lots of fun. 

Mmm' mmm mmm. 



••-Laidlaw Reader 



'THE^HUMMING TOP 

The hamming top goes round and round 
Mmmm Mmmm Mmmm 
Move the* handle up and down 

Mmmm Mmmm Mmmm 

* 

Handy 

Beginning Sounds: 

Nn 1. Find pictures of tilings that begin with the' letter Nn. 

(nose , night , neck , nail, nut, nine, note, name, napkins, 
neighbors, nests, necktie, needle, newspaper, nickel, 
numbers) 

2. Other words that begin with"Nnv "(no*, noise , November, not) 

3. Poems' stressing n s 

THREE-LITTLE RABBITS 

Three little rabbits' were eating- their lunch 
Nibblety , nibblety * nib ! 

With their heads all" together, Oh; how they did munch! 

Nibblety, ni^hlAty* nib! 

They nibbled so hard and they all were so quick 
Nibblety ,• nibblety, nib! 

■ • That they' finished' it' up' before you'd say "Tick" 

Nibbletyy nibblety, nib! 

■ NAUGHTY MOSQUITO 

Naughty' old mosquito. 

Took a bite of me! 

"N— N — N— -N 
N“-N, n said he. 

He bib me on the elbow! 

Bit me on my toes! 

Bit me on^ the forehead! 

Bit me on the nose! 



Handy 



Beginning Sounds cont: 



Pp 1. Find pictures of things that begin with Pp or the motor 
boat sound, (pie, pencil, penny, pony, puppy, pumpkin, 
pen, pipe, pan, page, paper, parrot, pintc, picnic, pocket) 

2. Other words that begin with Pp. (please, pop) 

3. Poems that stress Pp. 

POPCORN 

Pop ! Pop ! Pop ! 

Says the popcorn in the pan. 

Pop ! Pop ! Pop ! 

You can catch me if you can. 

Louis Abney 

PIE, PIE PUDDING AND PIE 

Pie, pie, pudding and pie, 

Pete likes pudding and Pete likes pie. 

Pie, pie, pudding and pie 
Pete likes pudding and so dp I. 

Fie, pie, pudding and pie, 

Pete likes pudding and so do I. 

"N • 

Averil 



RAIN 



Pit! Pat! Pit! 


Pat! 


Pit! 


Pat 


Sing your little 


song. 






Pit! Pat! Pit! 


Pat! 


Pit! 


Pat 


Patter all day long. 






Pit! Pat! Pit! 


Pat! 


Pit! 


Pat 


This you seem to 


say. 






Pit! Pat! Pit! 


Pat! 


Pit! 


Pat 


All the rainy day. ~ 







Beginning Sounds cont: 

Pp 3. Poems cont: 



THE MOTOR BOAT 

I have a little motor boat* 

It runs around the bay. 

And when I start my mdtor boat 
It always seems to say: 
p p 3" P i (slow) 

P P P 

But when the boat is under way 

And running fast. 

It seems to say: 

p P P P P 

p P P P P (fast) 

M. Pearl Lloyd 



1. Collect pictures that begin with Rr. (rabbit, red, robin, rock 
rain, radio, rose, road, rope, room, rat, rooster, rubbers, 

reindeer) 

2. Other words that begin with Rr* (ring, run, ride, rock) 

3. Poems that stress Rr. 



ROOSTER 

Every day the rooster craws, 

"Rrrrrrrr" 

As he stretches on his toes, 

"Rrrrrrrr" 

He flaps his wings anc shakes his head. 
"Rrrrrrrr" 

An4 says, "Get up, you sleepy head, 
"Rrrrrrrr" 



Talking Time 
THE MAD DOG 

There is a dog on our street 
Who always growls at me 
When I go by he says "R r r r. 
As mad as he can be* 

Ra ra ra 
Re re re 
Ri ri ri 
Ro ro ro 
Ru ru ru 



Beginning Sounds cont: 



Ss 1. Collect pictures of things that begin with Ss. (soup, soap, 

sun, suit, saw, sail, seat, sack, snake, swing., Santa, scissors 
sand, sailors, soldiers, seesaw, silver, six, songs) 

2. Other words that begin with Ss. (sit, sew, saw, see, sing, 
Sunday, syrup, sausage, sardine, soda, sauce, sandwiches, 
salt, salad, Saturday, swing, sat, sweep, spring) 

3. Poems that stress Ss. 

SEESAW 

Sal sat on a seesaw, 

A seesaw, a seesaw. 

Sal sat on a seesaw. 

All on a sunny day. 

Sue sat on a seesaw, 

A seesaw, a seesaw. 

Sue sat on a seesaw. 



And sang a song all lav. 




Sal fell off a seesaw, 

A seesaw, a seesaw, 

Sal fell off a seesaw. 

And down fell singing Sue. 

Talking Tiem 

THE TIRE 

I'll play that I'm a tire. 

And take a breath just so: 

Pretend that I am filled with air 
From head down to my toe. 

And then when I am very full. 
I'll let it go like this. 

Softly safety softly 

"S s s s s s s s" 

Talking Time 

THE TEAPOT 

I'm a little teapot 
Short and stout, 
Ssssssss 
Here's my handle 
And here's my spout. 
Ssssssss 

! When I get all steamed up 

| Then I'll shout, 

j "Just tip me over 

And pour me out." 
Ssssssss 
76 
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